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VOLUNTEER MOTIVATIONS OF COLLEGE STUDENTS:
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EXPLORATORY STUDY OF VOLUNTEER MOTIVATIONS
TANYA K. REFSHAUGE
JUNE
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This descriptive study explores the motivations of college students for initial
and continued involvement in community service organizations. Subjects held
leadership positions in a specific collegiate volunteer organization and responded
to a survey designed to elicit motivations for initial and continued involvement with
voluntary service organizations. The survey also collected demographic
characteristics of the sample population. Results indicate altruistic motivations
are most important followed closely by egoistic motivations. This study
distinguished between "ego affiliation motives" and "ego enrichment motives" and
found them both to be important factors. No significant difference was shown
between initial and continued motivations, although a change in motivation was

demonstrated. The findings of this research will facilitate the development of
stronger, more successful recruitment and retention programs for volunteerutilizing organizations. Furthermore, the results of this research will contribute to
the field of social services, specifically at its juncture with the volunteer sector.
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INTRODUCTION

The political pendulum in the United States appears to again be swinging
toward the political right. Wath the social policy pendulum traditionally tethered
close behind, it appears as though the discussions and strategies regarding our
country's social issues are moving into a more Gonservative realm as well. ln his
first budgetary address to Congress, President George W. Bush stated:
"Government has a role, and an important one. Yet too much
government crowds out initiative and hard work, private charity and
the private economy. Our new governing vision says government
should be active, but limited; engaged, but not overbearing." (Bush,
2001 )

ln establishing the Office of Faith-based and Community lnitiatives in
January 2001, President Bush stated:
"\flt'e must not only devolve Federal support to state and local

governments where appropriate, but move support out to the
neighborhood-based caregivers.... [toJ realign Federal policy and
programs to better use, empower, and collaborate with grassroots
and nonprofit groups." (Bush, 2001)
lf the President's vision comes to fruition, the social work community will need to

be more cognizant of the connection between social work and volunteerism,
pailicularly as it pertains to the juncture of the public and nonprofit sectors.
Social workers and volunteers share a common ancestry as long-standing

primary players in the helping field. Strongly rooted in Judeo-Christian values
and the Elizabethan Poor Laws of England, the role of citizen-as-helpergrew in

popularity in the United States during the 18th and 19th centuries. With the
advent of the industrial revolution, the role of helper formalized in function and
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knowledge, foreshadowing the divergent yet parallel paths volunteerism and
social work would take. After decades of relationships defined as distant

paftnerships, social workers and volunteers may again find themselves
increasi ng ly interdependent.

Problematic for this potential increased reliance on the voluntary sector is

the shift in volunteer demographics over the past 20 years. Women have
traditionally been the backbone of the volunteer labor force. However, the 1990
U.S. Census Bureau estimated that 56.78% of women overthe age of 16 are

now in the work force, 53.27% are employed. Consequently, it is appropriate to
look to a traditionally under-represented age group among volunteers: the young
adult.
Citizens currently between the ages of 21 and 36 (those born between
1965 and 1980) are burdened with the "Generation X" label. Conjuring
perceptions of a generation disengaged, passive, bored, jaded, unachieving and
highly demanding, this population segment has been inadequately represented.
Missing from the popular press is information that indicates the young
adult volunteer is one of the fastest growing segments of the population in terms

of percentages participating in volunteer activities, especially with the prolific
integration of service-learning in secondary and post-secondary institutions. ln a

study of college student volunteers, Winniford (1991) reported that 63% of
college volunteers reported previous involvement in service/volunteer work prior
to attending college. A 1985 Gallup survey found that 43% of 18 to 24 year olds
had volunteered within the past 12 months. Yet, relatively little is known about
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the motivations of this volunteer group. lt is logical to conclude that current
volunteer-utilizing programs designed to capture the interests and harness the
talents of the young adult population are structured on an incomplete knowledge
base.

This study explores the motivations of college students for initial and
continued involvement with voluntary community service organizations.
Throughout this study, "college student" refers to individuals currently enrolled in
a post-secondary institution, typically between the ages of 18-23 years, and
"voluntary community service" is defined as any action which contributes to the

well being of others, traditionally those who have been identified as being in need
of goods or services. Additionally, it is important to note that for this study,
"volunteer motivation" describes the purpose which causes someone to engage
in voluntary community service. This study is concerned with three specific types
of volunteer motivation: (1) "altruism" (actions motivated with the goal of

increasing the welfare of others), (2) "egoism" (actions motivated with the goal of
increasing the helper's welfare; both affiliation and enrichment types) and (3)
"social obligation" (actions motivated with the goal of repaying a debt to society).
The findings of this research will provide additional information to

volunteer-utilizing organizations for the development of stronger, more successful
recruitment and retention programs. Equipped with a larger knowledge base
regarding the motivations of young adult volunteers, program administrators can
strategize and manage from a more informed perspective. Furthermore, the
results of this research will contribute valuable information to the field of social
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services, specifically at its juncture with the volunteer sector. Finally, it is the
hope of this author that the ultimate outcome of this study will be additional
research to determine whether possible indicators exist for voluntary community
service in young adulthood. !f it is possible to equip our youth for voluntary
community service in adulthood, then perhaps it is also possible to raise
generations of Americans who give unselfishly of their time and energy.

5

LITERATURE REVIEW

This chapter provides an overview of current knowledge as it pertains to
collegiate volunteers and volunteer motivation. The first section of this chapter
reviews the role of volunteers in American society. The second section

describes characteristics of adult and college-aged volunteers. The third section
examines studies on volunteer motivations. This chapter concludes with a
presentation of the theoretical framework utilized in this study and a rationale for
the present research. The purpose of this research effort is to explore the
motivations of college students for initial and continued involvement with

voluntary community seruice organizations.

Volunteer Role In Society
During his travels to America in 1831 , Alexis De Tocqueville reported the
following regarding American volunteerism:
These Americans are the most peculiar people in the world. You'll not
believe it when I tell you how they behave. ln a local community in their
country a citizen may conceive of some need which is not being met.
What does he do? He goes across the street and discusses it with his
neighbor. Then what happens? A committee begins to function on behalf
of the need. You won't believe this, but it's true; all of this is done without
reference to any bureaucrat. All of this is done by private citizens on their
own initiative! (Kipps, 1991)
The American tradition of citizen-helping-citizen is entrenched in our

culture.

VUath

roots drawing on the traditions of English Poor Laws, Judeo-

Christian ethics, and other socio-political ancestral footings, Americans
transplanted their generous homeland concepts, transformed them, and wove

them into the foundational fabric of their democracy. Today, this tradition is
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prominent in a variety of sectors and fields.
Paradoxically, evidence of volunteerism consistently permeates the sociopolitical landscape of the United States throughout history.
Historic 9verview

Helping the less fortunate lvas initially a social obligation of society's
privileged, the "noblesse oblige" (Specht & Courtney, 1994). When the advent of

the lndustrial Revolution impacted the ability of families and individuals to
achieve and maintain self-sufficiency, it was evident a more organized and
coordinated response was required to meet the needs of the poor.
Consequently, the Charity Organization Society movement began in the tate

19th

century.

Charity Organization Societies provided structure and consistent
application of charity to those in need. With a presence in a majority of urban
areas, Charity Organization Societies not only served to consolidate monetary
donations, but also supplied trained staff, often volunteers, to screen applicants,
assess need, and distribute charity (Brillant, 1995).
Having once been known as the "friendly visitors," the founders of the
social work profession established themselves as the original altruistic helpers.

The roots of formalized volunteerism are intertwined with those of the social work

profession. Two social work pioneers in particular, utilized the role of the
vol

u

nteer extensive ly.
Jane Addams dreamed of building on the opportunities and benefits she

observed in England's version of settlement houses. Upon returning to the
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United States from her travels abroad, she rented the Hull House in Chicago in
1889 and initiated the settlement house movement. Established within urban

immigrant communities, settlement houses provided a centralized gathering
location where recently transplanted families could congregate and benefit from

various economic, social, educational and political services. The settlement
house movement relied on the generosity of volunteers for financial donations, as
well as for their time, talents and energies through the provision of services
(Specht & Courtney, 1994).
Mary Richmond started her career in the Charity Organization Society of

Boston. Her work to develop a systematic interview-based screening and referral
process, termed "social diagnosis" (Piccard, 19BB), earned her worldwide

recognition. Additionally, the American Red Cross invited Mary Richmond to
establish the Home Service; a program which provided services to military men
in France and theirfamilies at home during World War

l.

By 1918, mostof the

40,000 workers staffing the 3,400 Home Service sections in the United States
were volunteers (Specht & Courtney, 1994).
Citizen participation and volunteerism maintained a presence within the
United States despite the shifting role of government in meeting the needs of its
citizens.

Lecent Role in the US
Throughout the past 40 years evidence of an increased reliance on the
volunteer sector, accompanied with evidence of cost shifting, provides an
understanding of the more current role of volunteerism in the United States.

I
The role of the voluntary sector, also referred to as the third sector (Filer
Commission,1975; Osborne & Gaebler, 1993), has increased in prominence over
the past three decades. Privately owned and controlled, it exists to meet public
or social needs. The principles of citizen participation were especially dominant
during the 1960's as evidenced by an increase of volunteer activity by groups of
Americans previously not present in the volunteer sector (Delo, 2000), as well as
through the expansion of federal funding which frequently contained citizen
participation requirements and necessitated creative service delivery models
(Brillant, 1995).
ln the 1970's Title XX of the Social Security Act directed states to provide

comprehensive social services on a universal basis (Specht & Courtney, 1994).
Although the budget celling instituted by Congress prevented many intended
results, the government nonetheless shifted the financial and programmatic

responsibility to the states and requested increased citizen participation at the
local level. Additionally, the lack of adequate funding necessitated that states
engage the more cost-efficient third sector (volunteers) in their efforts.
Government interest in engaging the volunteer sector increased during the

1980's. The Reagan Administration replaced Title XX with the Social Services
Block Grant in 1981 , further shifting the responsibility to states and considerably
decreasing federal funding for many programs (Schmolling, Youkeles & Burger,

1985). Additionatly, unprecedented deficits led the way to "New Federalism"
reforms further devolving service-delivery responsibilities and their funding
sources to increasingly local levels of government (Brudney, 1990). The

I
decreased funding impaired states' ability to assume additional obligations,
pushing them into increased reliance on the third sector.

This inability for the federal government to provide all the physical and
psychological supports required a paradigm shift- one that became increasingly
dependent on volunteer-utilizing organizations for assistance (Danoff & Kopel,

1994). Osborne and Gaebler (1993) state that the third sector was the fastest
growing sector of the economy, in terms of employment between 1972-1982, and

that in 1982, 8yo of all workers and 14% of all service workers were employed by
nonprofit organizations. ln 1983, the third sector delivered 56% of governrnentfinanced social services, 48% of employment and training services, and 44% of
health services.
The number and breadth of government-sponsored volunteer programs
provides a final indication of the current role of the volunteer in the United States.
Throughout the past 40 years, each presidential administration has initiated its
own set of programs around volunteerism. The literature is generous in its
recognition of the importance of the federal endorsement regarding the
prominence of the third sector in our society (Brudney, 1990; Demone &
Gibelman, 1984; Osborne & Gaebler, 1993; Strickler, 1987; Weisbrod, 1988).
Among the numerous federally-supported volunteer programs were the State
Offices of Volunteerism (1974), the Young Adult Conseruation Corps (1978), the
National Year of Voluntarism (1983), AmeriCorps (1983), Youth Service America
and the Points of Light Foundation (1986), the National and Community Seruice

Act (1993) and America's Prornise for Youth (1997).
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As evidence of the extent to which the public sector embraces
volunteerism, Rydberg and Peterson (1980) discovered that the U.S. government
operated as much as 20-30% of all organized volunteer programs, which
included programs from such diverse Departments as Agriculture, Interior,
Treasury, Housing and Urban Development, Health and Human Services,
Transportation, and Justice, as well as the Small Business Administration, the
Environmental Protection Agency and the Forest Service.
This endorsement was paralleled at local levels of government as well-

Valante and Manchester (198a) conducted a survey of cities and counties with
regard to volunteer involvement in municipal services. Repeated in 1988

(Morley, 1989), increases were observed across all the service areas (Table 2-1)It is impoilant to note that during the early 1980's social seruice agencies

employed a number of strategies to cope with the shifts in government
philosophy and actions, one of which was the use of volunteers. Family Service

America (formerly the Family Service Association of America) has a database

Table 2.1 Volunteer
1 988
1

982

32o/o

rticio ation in the Del

of Mun icioal

Service Area
Cultural arts

1

1

982 and

988

41olo

34o/o
Museum
260/o
Recreation
20o/o
25o/o
Elderly
18%
19%
Fire
18%
18%
Emergency
medical
16%
17olo
Ambulance
15%
1Ao/o
Drug & Alcohol Treatment
6%
11o/o
Child Welfare
6%
g%
16%
Crime Prevention
(
Source: Valante and Manchester (1984) and Morley 1e8e).

21olo

11

detailing agency utilization of volunteers. ln 1964 ,72o/o of all agencies utilized

volunteers. By 1981 the proportion grew to 76%. Due to agencies and their
clients growing similarly, the absolute number of volunteers grew by 69% during

these 16 years (Demone & Gibelman, 1984).
The change in the role of the volunteers during this timeframe is also

interesting. ln 1964, only

17o/o

of volunteers provided direct service. By 1981

that number jumped to 51% (Demone & Gibelman, 1984). Alters (1997)
indicates however that "American volunteerism, while vast, has been badly

coordinated. Only 1A% of American charities involve human service. The kind of
volunteers needed most

- those willing to work one to one -

are the hardest to

recru it" {p. 31 ).

With a continued trend towards devolution, volunteerism gradually took a
more prominent role in the business of helping others. With strong emphasis

from political leaders, the private sector was called on to contribute both human
and financial resources toward meeting the needs of America. Although far from
its beginning, the role of the volunteer slowly began to emerge once again as a

legitimate resource in the helping fields. ln the 1980's, President George H.
Bush created the Points of Light Foundation and called for communities and
individuals to shift paradigms about the role of government in addressing our

social issues.
"Volunteerism isn't an excuse for government to be
completely rolled back. But the public sector can't do
it all - the old view was that if a federal program didn't
work, double the spending and see if it will work then.
That's not the way to do things." (Bush, 1997, p. 32)

Augsburg College Library
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Volunteerism & Community Service in Higher Education
With the role of the volunteer resoundingly embraced by the public sector,
it is only logical that other areas of society mirror this shift as well. Perhaps

nowhere is this more illustrative than within the educational system. Youth
Service America's (1999) analysis indicated the number of high school students

involved in service-learning increased 3,663% over the past decade.
Additionally, the same analysis indicated that requirements for high school
students to participate in community service have doubled over the past decade

to 30%.
Citing numerous educational scholars, Fagan (1992) reports that many
leading education commentators in the 1980's called for public service to take a

central role in the educational process. Recent empirical research provides
evidence of remarkably strong benefits to engaging college students in volunteer
community service, all of which dovetail intricately with the goals of higher
education including value transmission, academic achievement, personal
development and community connectedness.
To understand how volunteerism fits into higher education, we must first
discuss service-learning. As of 1990 Kendall reported the existence of 147
definitions of service-learning in the literature. Common threads of meaning do

prevail. Generally speaking, service-learning includes a balance between
service to the community and academic learning, accompanied by the
opportunity for reflection on the meaning and implications of the service

experience to the learning process; this reflection opportunity is essential. Astin
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and Sax (1998) describe service-learning as a "powedul vehicle for enhancing
student development ... while simultaneously fulfilling a basic institutional
mission of providing service to the community" (p. 262).
ln a groundbreaking and comprehensive research effort to study the
effects of service-learning, Eyler and Giles (1999) discovered profound impacts
on students' citizenship values, skills, attitudes and understanding. The

Comparing Models of Service-Learning Project used a three-stage research

design. First, 2,462 college students from 20 colleges and universities were
surveyed at the beginning of a seruice-learning experience during the spring of

1995. Sixty-three percent of the sample

(1

,544) also completed the posttest.

Second, structured interviews were conducted wlth 67 students from six colleges
and universities in spring 1995. Finally, in depth interviews were conducted with
100 students before and 66 after their service-learning courses or programs.
Eyler and Giles discovered that when college students engaged in service-

learning opportunities, it positively impacted their personal and interpersonal
development, enhanced academic learning abilities and applicability, improved
the quality of student thinking and problem solving, created new awareness and
perspectives on social issues and social justice, and culminated in strengthened
citizenship.

Perhaps most striking is the outcome of the Eyler and Giles (1999) study
regarding the impact of service-learning on students' personal and interpersonal

development. Service-learning students developed a more positive view of the
people they work with, reporting that they are "like me." Elyer and Giles also
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found that the service-learning experience is a predictor of tolerance,
increased sense of personal efficflcy, increased desire to include service to

others in one's career plans, increased belief in the usefulness of servicelearning in developing ffireer skills, increased leadership and communication
skills, and community connectedness. Service-learning also impacts

stereotyping, contributes to the students' ability to work well with others, creates
opportunities for developing close personal relationships among students, and
contributes to the development of close student-faculty relationships as well.

ln another comprehensive study, Astin and Sax (1998) gathered
longitudinal, multi-institutional data on how students are affected by the service
experience in three domains: civic responsibility, educational attainment and life

skills. The researchers surveyed 3,450 students from 42 institutions using a
pre/post-test design and included 2,309 students who were service participants
during the study timeframe and 1,141 non-participants, for comparison purposes.

Results indicated that all 35 student outcomes (dependent variables) were
favorably influenced by service participation and mirror the results published by
Eyler and Giles.

Astin and Sax (1998) found the greatest change in the civic responsibility
domain to be with students' values, promoting racial understanding, participating
in community action programs, and influencing social values. ln the academic

domain, the results were generally smaller, as they were in the Eyler and Giles
(1999) study, but statistically significant nonetheless. lt is notable that students

who engaged in community service were nearly 50% more likely to spend at
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least one hour per week interacting with faculty and were more likely to spend in
excess of 20 hours per week engaged in homework activity. Conversely, nonservice participants were more than twice as likely to spend less than 3 hours per
week engaged in homework activity. ln the life skills domain, the greatest

differences between students who participated in service activities and those who
did not, occurred in understanding community problems, knowledge and
acceptance of different races and cultures, and interpersonal skills. Additional
significant differences pertained to understanding the nation's social problems,
ability to work cooperatively, ability to use conflict resolution skills, and ability to

think critically. lt merits noting that non-participants showed slight decreases in
their self-rated leadership abilities during college, whereas service participants
showed increases in social self-confidence and leadership ability.
The Neururer and Rhoads (1998) study explored student learning
outcomes associated with community service experiences for college students.
Qualitative techniques of observation and structured interviews were used with
108 college students from three universities who were volunteering in service

activities. The primary finding from this study was the learning outcome of
personalizing the lives of community members through service activities. This
outcome then led students to confront stereotypes about the poor, reexamine

their personal values, and rethink problems and causes of larger society issues
such as poverty and homelessness.

Myers-Lipton (1996) assessed the effect of an intensive two-year servicelearning program on students' attitudes toward international understanding.
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Generally, the study supported the hypothesis that students who are involved in
seruice-learning show larger increases in international understanding than
students engaged in non-service-learning community service, or no service at all.
Additionally, the service-learning students show moderate to strong increases in
global concern and cultural respect. Myers-Lipton concludes that higher
education institutions are ripe to be change agents if they are willing to "adopt
curricula and pedagogy that altow students to integrate theory and action" (p.
667).
Pascarella and Terenzini (1991) reviewed the literature regarding the role
of student organizations on student development. They concluded that

involvement in student organizations has the potential to make "far-reaching
developmental impacts in students' lives." Specifically, the research most
frequently concluded that numerous positive college and post-college effects
included encouragement of educational persistence and attainment, social selfconcepts, and women's choice of sex-atypical careers.
It merits noting that Astin and Sax (1998) also found that the type of

organization sponsorship (noncollegiate/independent, college-sponsored, or
course-based) impacted only a few outcomes. Service through an independent
organization indicated significant likelihood the student was planning to do
volunteer work during the following semester. Course-based service was
associated with an increased understanding of problems facing the nation.
All of the documented benefits to volunteer community service and
service-learning has lead many institutions to consider and/or implement
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compulsory service requirements. Eyler and Giles (1999) also explored the idea
of requiring community service in their study. A majority of the respondents in
their study (61%) believed it was appropriate to require students to participate in
community service activities;

17o/o

opposed

it.

Eyler and Giles advocate for the

presence of community service opportunities in the higher education environment
citing the research-based benefits and the fact that students who do and do not

participate in service-learning differ on all 35 outcomes measured.
Finally, as the above-stated research demonstrates, Tinto's (1993) theory
of college retention appears to be gaining support. Tinto believes that students

who are more socially and academically engaged in their colleges are more likely
to graduate. lndeed, empirical evidence to support his theory exists in the
above-stated research and also gains support from Braxton, Sullivan and
Johnson (1997) who demonstrated that student connections with faculty are a
positive factor for positive college outcomes.

ln conclusion it is important to note that volunteer opportunities are
increasing on college campuses. Levine and Cureton (1998) report that the
Student Affairs Surveys (1997) discovered three-fourths of the 582 two- and four-

year colleges and universities studied reported increases in student participation
in volunteer activities. Additionally, in a 1998 survey of Campus Compact's

members, 99o/o of respondents reported having at least one service-learning
course, up from 66% in 1993, and 88% of respondents had ten or more courses
(Campus Compact, 2000).

1B

Characteristics of Gollege Student Volunteers
A review of the literature indicates that information on volunteer
demographics has been gathered for some time. This data typically profile the
adult volunteer, and more recently has looked at high school students as the

service-learning movement has taken hold in the primary and secondary grades.
The literature describing the college-aged volunteer is limited in scope and is
rather dated (two to three decades old). Four of the more recent studies are

reviewed here to provide a more current profile of today's college volunteer.

ln 1992, Fagan surueyed students at a single liberal ads universityto
determine what types of college students volunteer as well as to explore their
volunteer experiences and attitudes. Fagan also examined the factors which
encouraged or discouraged students from volunteering. Four hundred students
were randomly selected and sent a questionnaire with a 60% (n=240) response

rate. The sample was well distributed by year in school (25Yo were freshmen,
2}o/o

were sophomores, 26% were juniors and 29% were seniors). lnterestingly,

29o/o

of the sampte reported parental income less than $65,000 and 27%

reported family income in excess of $155,000.

Fagan's 1992 sample consisted of both volunteers and non-volunteers.
Among the variables examined, few showed discrimination between the
volunteers and the non-volunteers. - For the variables that did distinguish,
students who volunteer were typically female (72o/o), had 3.54.0 GPA's (84%),
were members of campus student groups and/or Greek organizations (77% and
80% respectively), and considered it essential to participate in their community

1g

and promote racial understanding. Additionally, students engaged in volunteer
activities rated themselves among the top ten percent with regards to their
altruism abilities (82%). lt is important to note that among the factors found not
to distinguish well between the volunteer and the non-volunteer were selfevaluative personal characteristics such as altruism, self-confidence, and
academic ability, and social adjustment as indicated by "The General Well-being
Schedule" scale. Therefore, a students' self-repoft regarding their altruistic

characteristics do not identify him/her as a volunteer or non-volunteer.
Fagan's 1992 research also asked respondents about their volunteer

involvement. Fifty-five percent of the respondents indicated involvement in
volunteer activities during their high school years,48o/o during their college years.
Regarding ongoing or future involvement, 647o reported a "very high probability"
or "high probability" they would engage in volunteer activities after college
grad uation.

Fagan (1992) also analyzed the CIRP's (Cooperative lnstitutional

Research Program) annual college student survey data on first year students.
He learned that77o/o of the students at this institution reported doing volunteer

work over the past year. This would have included their senior year in high
school and a portion of their first semester in college. This percentage is greater

than the number reported among all classes, implying that younger/newer
college students are more engaged in volunteer community service activities
than upper class students. Fagan also discovered that college students
volunteer an average of less than 6 hours per week.
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ln perhaps the largest study of student life on campuses, the
Undergraduate Study (1993), randomly sampled 9,100 traditional and nontraditional-aged undergraduates from both public and private institutions from
across the country. With a response rate of 66%, 6,006 students were
represented in the findings. Surprisingly, the researchers found a majority of all
types of students volunteer and that nearly two-thirds of all college students do.
The data gathered indicated college student volunteers included ilo/6 of all

undergraduates and two-thirds of all females, reinforcing an historical norm. The
data also revealed higher-than-expected percentages of participants among
groups of college students not typically viewed as interested or engaged in
volunteer activities. For example, 59% of part-time students,

620/o

of males and

58% of commuter students participate in community service activities. The Iarge

sample allowed for a degree of racial diversity among the respondents tough to
achieve in smaller studies. One result was that 55% of Asian Americans

volunteer. Also of interest is that 61% of students working more than 20 hours
per week engage in volunteer activities, implying that work and volunteering are
not mutually exclusive. Appendix A provides additional data from this study.

Winnford, Carpenter and Grider (1995) found divergent results in their
study of college student volunteers. After development of a research-based
instrument, the researchers surveyed 443 students at Texas A&M University, all
of whom were active members of campus-based service organizations. Unlike

Fagan's research (1992) and the Undergraduate Study (1993), this sample
consisted entirely of volunteers. Although unable to compare volunteers to non-

21

volunteers, the focused nature of this study's population allowed for the gathering
of solid, volunteer-specific information.
This study provided a grand profile of the college student volunteer. The
norm of the female volunteer was reinforced (68% women). The racial

composition among the sample was

84o/o

Caucasian, 1 1% Hispanic, 3% Asian

American and 1% African American. With the exception of African Americans
who were slightly underrepresented, the sample was representative of the
campus' diversity. The sample of volunteers was rather well distributed across
all years in college. Forty-one percent of the students reported belonging to their

service organization for less than six months. Nearly one-third indicated
involvement with their organization for over one-year. Most students volunteered

either less than 5 hours per week (447o), or between 5 to 10 hours per week
(42To). Only

13o/o

volunteered 11 to 25 hours perweek (Winniford, Carpenter &

Grider, 1995).
Politically speaking, over half of the volunteers considered themselves to

be "middle-of-the-road" (54%), with less than 13% self-identifying as "liberal" and
34o/o

as conservative. Religion was reported to be important to everyday life by

most student volunteers (85%). A majority of students came from homes with an
annual income over $60,000 (46%) and from larger communities with populations
over 200,000 (47Yo) (Winniford, Carpenter & Grider, 1995).
Regarding their volunteering experience, almost two-thirds volunteered
prior to attending college (63%) and 71% indicated their parents were either
moderately to extensively involved in service activities. Friends were also cited
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by over three-fourths of respondents as the avenue by which they first learned of
the student organization to which they belonged. Friends were also cited by
nearly twothirds of respondents as the most influential in their decision to join

their current service organization (Winniford, Carpenter & Grider, 1995).
Through the CIRP and CSS data, Astin and Sax (1998) discovered
predisposing factors to becoming a volunteer in college, the most important of
which was whether the student volunteered during high school. Other
predisposing factors included leadership ability, involvement in religious
activities, commitment to participating in community action programs, tutoring
other students during HS, being a guest in a teacher's home, and being a

woman. The only negative predictor of becoming a volunteer during college was
the importance a student gave to making more money as a reason for attending
college. The authors concluded that the students most likely to become
volunteers were less materialistic than those who were least likely to volunteer.

Volunteer Motivation
Studies of volunteer motives are relatively new" Although motivation
literature is abundant, it has largely appeared in psychology journals and in the
business literature. Only in the past 10 to15 years has it been specifically
applied to the volunteer population. lssues related to volunteer motivation are
more abundant in the literature than information describing the characteristics of
collegiate volunteers. The populations in these studies, however, are not
typically college students.
ln earlier research, Anderson and Moore (1978) studied volunteer motives
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and the volunteer characteristics associated with these motives. Canada's 49

Volunteer Bureaus identified local volunteer-utilizing agencies willing to
participate in the study. Questionnaires were subsequently forwarded to 198
agencies in 30 urban areas. Volunteers at

650/o of

the agencies returned the

surveys, resulting in 1,062 usable surveys, after non-responding agencies were

deleted. Due to the possibility of self-selection bias, the sample was compared
to the literature. The sample proved to be representative in regards to patterns

involving age, sex, education, marital status, occupational background and
amount of time spent per week in volunteer work.
Anderson and Moore (1978) determined that altruistic motivations were
most important in explaining why respondents volunteer (75% indicated they
volunteer "to help others"). The next most frequently given reason was "to feel
useful and needed" (51%), a largely egoistic motive. The motives identified as
least important to respondents addressed social aspects of involvement. Only
13% of respondents indicated they volunteered because their friends

volunteered. Additionally, 7% volunteered due to the companionship
experienced during their service activities.

The researchers analyzed their data to discern how various background
characteristics might impact volunteer motivation. They found that "helping
others" was universally important to all age groups. Those under 18 and over 60
years of age tended to volunteer to occupy spare time. Senior volunteers also
indicated a desire to feel useful and needed. Personal grovuth, social and workrelated needs were more important for younger age groups, but decreased in
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importance with age. With regards to gender, Anderson and Moore (1978) found
women volunteered to feel useful and needed, and to occupy spare time.
Considering the date of this study and the status of women in the work force in

the late 1970's, this seems logical. Men, more than women, tended to cite
personal growth needs and a desire to improve the community. Employment
status was found to also be a factor in volunteer motivation. Volunteers without
previous work experience tended to volunteer to meet social needs. Those with
a paid employment history volunteered for personal development reasons.
Presently-employed volunteers cited personal grovuth and the acquisition of workrelated skills as reasons for volunteering.
Education level was also found to be a factor by Anderson and Moore

(1978). Respondents with some post-secondary education and/or a degree cited
personal grovtrth and community improvernent as important motives. Helping
others was important regardless of education level, and, social needs were
universally less important for all education levels. Finally, volunteer motives
varied according to social class. Helping others was universally ranked first for
all social groupings" Higher social classes cited more social motives (friends
were volunteers, to meet people, for companionship).
ln summary, Anderson and Moore (1978) discerned that the primary
reasons were to help others and to feel useful and needed. "lt is likely that

altruistic conrerns and the desire to obtain self-fulfillment are closely interrelated
motivators and find congruency through the Judao-Christian Ethic (which
equates "righteousness" with good works)" (p.123). Anderson and Moore assert
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that women were perhaps trying to compensate for feelings of incompleteness or
unfulfilled selves from their full.time work. Anderson and Moore hypothesized
that more educated volunteers possess increased expectations of their volunteer
experience, thus accounting for the high citation of self-fulfillment and
development motives by this group. Researchers were careful to note that the
motives for volunteering may change after entering an organization and called for

the need for longitudinal studies for this purpose.
Miller (1985) studied whether people engage in volunteer activity to satisfy

needs not met through paid employment. The expectancy theory was used for
the theoretical framework, "which argues that people will be motivated to engage
in behavior to the extent that they expect the behavior to lead to outcomes that

they personally desire" (p.112).
Miller (1985) surveyed volunteers from three social service agencies.

After excluding self-identified non-active volunteers, the final sample consisted of
90 active volunteers. The factor analysis produced six distinct factors addressing

what volunteers wanted and expected: worthwhile (desire for the experience to
be meaningful and worthwhile), interesting (desire for the experience to be
enjoyable and interesting), selfless (desire for the experience to satisfy other
people's wishes and expectations), support (desired help and support from the
agency), experience (desire to obtain a useful experience) and time (extent to
which sufficient time would remain for family and leisure activities).
Miller's (1985) findings indicated that volunteers whose psychological
grovuth needs were not met through their paid work were motivated to volunteer
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by the three growth-related factors (worthwhile, interesting and selfless). Those

respondents whose psychological grovuth needs were met through paid work
activity were motivated to volunteer by the three non-growth-related factors

(support, experience and time), The researcher conceded that past habits, social
norms and situational constraints are also important behavior determinants to be

considered when examining volunteer motivations. This concession is of
particutar note when contemplating the application of these findings to the

college student population who remain heavily influenced by family norms and
their current peer-influenced environment. Additionally, application of the current
study to the college student population indicates that students whose personal

growth needs are not met through either paid work or coursework (the collegeequivalent to "work") will seek to meet their personal grovuth needs through
volunteering.
ldentifying the two primary volunteer motivations of altruism (defined here

as an expression of personal values) and instrumental (defined here as personal
grov,rth fulfillment needs), Fagan (1992) asked volunteering respondents about

their motivations for initial involvement in service activities (N=240). Consistent
with the findings of Anderson and Moore (1978), the response most frequently

cited as very important in this study was "it gives me a sense of satisfaction to
help others," which was given by 52o/o of the respondents. When combining the
responses for "very important" and "important," the most frequently reported
motivations were focused on benefits to the recipient of the service ("satisfaction

in helping others" and "it upset me seeing people in need," cited by 94% and
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83% of respondents respectively). Additionally, motivations focused on the skills
and developmental needs of the helper also were reported as "very important"

and "important" by significant percentages of respondents ("to learn to relate to
different people" and "to learn new skills," cited by 78% and 66% of respondents
respectively).

The motivations most frequently cited as "not important at all" were largely
due to obligatory reasons such as encouragement by a sibling (69%), class or

group requirement (63%) and parental volunteer history (a3%) (Fagan, 1982).
With Maslow's hierarchy of needs for a theoretical framework, Danoff and
Kopel (1994) explored which type of needs persons volunteer in order to meet,

Administering the "Motivation by Maslow Questionnaire" (Sashkin, 1986) the
researchers Iearned that

57o/o

of volunteers placed high importance on self-

actualization needs as motivators for their involvement in service activities. Selfesteem needs were "moderately important" for 74o/o of respondents and social
belonging needs as moderately important to 66% of volunteers. Safety and
security needs received less support as being moderately important (46% of

respondents). lt is important to note that one of the limitations was the small
sample size (N=35) and the fact that the respondents were drawn from a crisis
line organization which required intense training, continuing education and work

effort. These factors significantly hinder the generalizability of these findings.
The application of Maslow's motivation theory to volunteering is an interesting
concept, however.
ln addition to the characteristic information reported earlier, the Winniford,
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Carpenter and Grider (1995) study elicited results concerning college student
volunteer motivations. This study conceptualized volunteer motivation in three
categories: altruism (actions motivated by the goal to help others), egoism
(actions motivated by the goal to increase one's own welfare) and social

obligation (actions motivated by a goal to repay a debt to society). ln addition to
examining student volunteer motivations, the researchers also examined whether

differences existed between reasons for initial and continued involvement in
service organizations. Utilizing both quantitative and qualitative methods the
researchers determined that college students were motivated to initially join
service organizations due to altruistic reasons. Respondents indicated
motivations such as their desire to help others and to contribute to the community
as primary reasons for becoming involved in service organizations. The overalt
means for egoistic and social obligation motives were between 2.0 to 3.0
indicating the respondents viewed these motives as "important but not crucial" to
"only somewhat important." The analysis indicated no meaningful difference
existed between the reasons for initial and continued involvement in volunteer
service organizations. The researchers noted that these results were "counter to

the literature, which generally indicates that egoism is the primary motivator for
student volunteers" (p. 30).

Additionally, Winniford, Carpenter and Grider (1995) discovered that
college student volunteers remained involved with service organizations due to
the egoistic benefits of their involvement. Respondents attributed their motives

for continuing their involvement in their service organizations to affiliation and
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socialization needs (the relationships they have with other members, the sense
of satisfaction they receive, and their need to belong to a group). lt is significant

to note that this study found that social obligation motives have no importance
regarding the reasons for initial or continued involvement in service
organizations.

Astin and Sax's (1998) examination of volunteer motives involved a large
sample (N=2,309) of collegiate respondents and data lifted from the CIRP and
CSS (College Student Survey; a companion to the CIRP freshmen survey which
includes all levels of students among its sample population). Overwhelmingly,
91 .2o/o

of respondents indicated "helping others" was a very important motive for

volunteering. Personal satisfaction and improving the community and society
were also cited by nearly two-thirds of the respondents as very important.
Personal growth and civic/social responsibility motives were identified as the
least important motives.
It merits noting that the Eyler and Giles (1999) study also found that

altruism (defined here as finding reward in helping others) was cited by 57% as
the most important benefit from performing service activities; 85% indicated that
it was most or very important.

Reason for this Research
The current study will contribute to the body of literature on college
student volunteers, and their motivations for volunteering, in four significant

ways. First, the current study will facilitate the collection and analysis of current
data. A vast majority of the literature available on this population with regards to
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their volunteer activities is dated. Our society and culture have changed

significantly in the past 20 to 30 years, so too has the volunteer experience and
what it means to be a college student in the late 20th century.
Second, the current study will contribute to the available volunteer-related
literature as it applies to the college student population. A vast majority of the
literature on volunteers, volunteer activity, and volunteer motivations focus on
adults without appreciation for their collegiate status and unique needs, or on

youth under age 18. Additional information is needed to reinforce and/or expand
the data currently available.

Also, the current study will explore whether differences exist between
motivations for initial and continued involvement in volunteer community service

activities. The Winniford, Carpenter and Grider (1995) study began to explore
this question with a collegiate population.
Finally, the current study will contribute to the discussion about altruistic

versus egoistic motivations for volunteering. As evidenced in the literature, older
studies of young adult and teen-aged volunteers demonstrate egoistic motives
for their community service involvement. More recent studies depict a different

profile by revealing that strong altruistic motives are also powedul and primary

motivators. The contribution of an additional study will shed light on the possibly
changing profile of volunteer motivation.

Theoretical Framework
This study is based on two theoretical frameworks. The first is a
developmental perspective, used to understand the college-aged sample in the
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context of their current stage of psychosocial development. Secondly, a
motivation perspective is applied for structure in interpreting the various types of
motives reported.
The development perspective lends itself well to understanding the
college-aged sample used in this study. Of particular interest is Erik Erikson's
framework of eight stages of psychosocial development. lntroduced in the mid1950's, Erikson viewed human life as a series of stages through which we
progress, each characterized by an inner conflict (Erikson, 1980). Each stage is
viewed as an age-related adjustment to one's social environment and our inner
drives, or, a specific developmental task. ln addition to the role of the social
environment as a primary factor in how an individual handles the adjustment, or
resolves the conflict, the reaction of caregivers is also viewed as a primary factor.
Each of the conflicts continues to be present with us throughout our lives,

although is viewed as critical at only one stage. Additionally, the resolution of
each conflict is considered to be cumulative, that is, how one conflict is resolved
impacts how the next one is handled (Craig, 1986).
According to Erikson's theory, the task associated with late adolescence
and young adulthood, the age of the traditional college student, is that of intimacy

versus isolation. This conflict, which is critical at this developmental stage,
addresses one's abitity to share one's self with another person without fear of
losing one's own identity. lt is important to note that resolution of this conflict is

particularly dependent on how the five earller conflicts were resolved ("trust vs.
mistrust" in infancy, "autonomy vs. shame and doubt" as a toddler, "initiative vs.
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guilt" as a preschooler, "industry vs" inferiority" around age 6-1 1, and "ego
identity vs. ego diffusion" in early adolescence). This stage is particularly
applicable to college students due to the transition they engage in as a result of
moving into the collegiate world. With increased responsibility for themselves,

their ability to form and sustain healthy relationships has greater implications
than purely social need-meeting. Students discover the true meaning of
interdependence and other people's contributions to their own success.
This framework is useful for the current study as it helps to explain the

different developmental stages the subjects find themselves

in.

Depending on

which developmental conflict they're working on, their resolution of previous
conflicts, and the myriad of influences on those resolutions, dictates one's
approach to resolving the conflict they're addressing while in college.

The second perspective, one of motivation, provides a structure for
interpreting the variety of motives reported for engaging in volunteer activity. Of

specific interest here is the work of Abraham Maslow from the 1950's which
conceptualizes human needs in a series of levels, or as a hierarchy. Often
pictured as a pyramid (Figure 2.1), Maslow's hierarchy of needs stresses that
lower-level needs must first be expressed or satisfied before one is able to
pursue the next level of needs. The pinnacle of the pyramid is the need for self-

actualization, or the full development of one's potential. Unlike Erikson's theory
of psychosocial devetopment, Maslow does not assign ages or time frames to his

theory. He asserts only that one's lower-level needs must be met first. Also
dissimilar from Erikson's theory, the hierarchy of needs allows for fluid upward
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and downward movement between the various levels; humans are expected to
ebb and flow among the levels as various factors influence their life situations
(Maslow, 1954).
Maslow (1954) contends that relatively few humans get to the point of
being able to work on their self-actualization needs. Additionally, he indicates
that those who do endeavor to satisfy their highest-leve! needs embark on an

infinite process which can truly never be completed. Self-actualization involves a
"search for truth and understanding, the attempt to secure equality and justice,
and the creation of love of beauty" (Craig, 1986,

p 4g). Mahatma Gandhi is an

example of someone whom Maslow considered to have reached this level.
Figure 2.1 . Maslow's Hierarchv of Needs

Self-Actualization Needs (5)
Esteem Needs (4)
Belongingness Needs (3)
Safety & Security Needs (2)
Psychologica! Needs

(1 )

Note. (1) Dominated by survival needs (i.e. food, warmth, rest). (2)
Characterized by a need to avoid danger and increase security around one's
daily life, absent of anxiety. (3) Distinguishable by the need for affiliation and
contact with others, the need to love and feel loved, and the need to participate in
groups or organizations. (4) A sense of well-being and self-satisfaction describe
the needs attended to at this level; additionally, the need for validation and
acclamation from others is important. (5) Characterized by persons who are
motivated by values that stretch beyond their personal needs and who typically
have close relationships with a few, frequently needing privacy and solitude; freer
of cultural stereotypes and lirnitations and self-sufficient.
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Application of this framework to the college student population is
particularly useful for several reasons. A hierarchical approach allows for the
existence of various degrees of needs, some being more important or primary at
various times in our life. This is particularly helpful when considering the

stressors associated with transitioning into college. The degree to which one
is able to attend to higher-level needs is dependent on the presence and/or

absence of various life events and environmental circumstances. Finally, this
approach fits well with a study of college volunteer motivations because it allows
for distinction, particularly when accompanied by a developmental theory,
between needs that are connected to points in time and/or levels of maturity. For
college students, this works well because although chronologically similar,
students are at varying points in their maturation journeys.
This framework is particularly useful to the current study because it lends
explanation to the primacy of various needs experienced by the diverse
population studied. Generally speaking, individuals beginning college typically
have their level 1 and 2 needs met (Psychological and Safety/Security). lt is not

uncommon for first-year college students to find themselves attending to
affiliation needs (level 3) that may have been previously satisfied in junior or
senior high school. Their need to discover their niche within their new
environment will become primary as level 4 needs of self-esteem become
secondary, leading to different motives when considering activities to engage in.
Upper class students have typically settled into a peer group and discovered

what organizations they prefer to affiliate with. Therefore, the motives which
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govern their decisions about which activities to engage in will typically be less
associated with meeting social or affiliation needs and more associated with their
need to feel good about themselves (level 4), or with discovering the outer limits
of their potential (level 5).

Summary
This chapter reviewed current literature and documented the relationship
between the public and private sectors, the domains of the social work
profession, and the universe of the voluntary sector where volunteers are
extensively utilized. This chapter also explored the logical development between
higher education institutions and service-learning principles and programs, citing
research which demonstrates the compatibility between the benefits of volunteer

community service and the goals of higher education. Studies were reviewed
which explored the characteristics of college student volunteers, as well as
studies which examined the motives of this population. Finally, theoretical

frameworks utilized in the current study were introduced.
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METHODOLOGY

This chapter details the methodology used to conduct this study.
Procedures concerning research and instrument design, population selection,

measurement issues and data collection and analysis are discussed.
Descriptions of the population studied and definitions of key variables are

provided. Additionally, precautions employed to protect human subjects are
reviewed.

Research Question
This study seeks to answer the research question: What are the
motivations of college students for initial and continued involvement with
voluntary community service organizations?

Research Design
This exploratory study collected both quantitative and qualitative data. A
self-administered survey (Appendix B) elicited primarily quantitative data. The
survey also contained three open-ended questions to facilitate the collection of
qualitative data. Qualitative data was desired in order to gain a deeper
understanding of the statistical findings from the quantitative data (Rubin &

Babbie, 1997). The decision to utilize a mailed self-administered questionnaire
was due to resource constraints and geographical limitations.
Two questionnaires were combined to create the instrument used in this

study. The first questionnaire (Appendix B), the Service Organization Survey,
was developed by Winniford (1991) and sought to "explore the motivations that
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attract and keep college students involved in service organizations" (p

4). Use

of this instrument in the current study was to further explore the motivations of

college students for initial and continued involvement with voluntary community
service organizations. The second questionnaire (Appendix F), Profiles of
Student Life: Attitudes and Behaviors, was developed by the Search lnstitute
(1989) and seeks to create a "portrait of the developmental assets, deficits, and
risk behaviors" of the respondents (Search, 1996). Due to resource limitations,

the data collected from this portion of the survey was not analyzed for inclusion in
the current study.

Operational Defin itio ns
Key concepts in this study pertain to the subjects studied, the type of

volunteer activity engaged in, and the type of motivations that propel them to
engage in the volunteer activity. The current study utilized the following
definitions:

College Student

-

individuals currently enrolled in a post-secondary institution,

typically between the ages of 18-23 years.
Voluntarv Commun itv Service

- any action which contributes to the well being of

others, traditionally those who have been identified as being in need of goods or
servtces.

Attruism
Egoism

- actlons motivated

-

with the goal of increasing the welfare of others.

actions motivated with the goal of increasing the helper's welfare.

Ego Affillation

-

primary motive is to meet the helpers' needs for inclusion,

affiliation and friendship; a type of egoism.
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Eqo Enrichment

- primary motive is to enhance or enrich the helper's

skills and experiences for the helper's present or future benefit; a type of
egoism.
Social Oblisatip.n

-

actions motivated with the goal of repaying a debt to society.

Definitions for the above concepts were taken from Winniford (1991) who

borrowed Fitch's (1987) definitions for motivation. Winniford developed the
definitions for the two egoism subgroups: ego affiliation and ego enrichment.

Study Population
The college student population examined in this study were bachelor-level
students, both men and women, enrolled fulltime at one of 18 institutions (8
public, 10 private) in the Upper Midwest region of the country (lowa, Minnesota,
North Dakota, South Dakota, and Wisconsin). These 18 institutions were chosen

because each campus had an active chapter of Alpha Phi Omega, National
Service Fraternity. Each respondent was an active member of an Alpha Phi
Omega chapter and each held a primary position of responsibility as an officer in
their Alpha Phi Omega chapter.
Nationally, the membership of Alpha Phi Omega is diverse, with distinct
regional differences regarding race and ethnicity. The west coastal membership
is predominately of Asian ancestry. Large portions of the southeast maintain

chapters at historically all Black institutions. The chapters of the east coastal
area experience significant diversity, and the membership in the Midwest and
New England areas are primarily Caucasian. Alpha Phi Omega does not request

gender information from its' members. ln the Upper Midwest however, Alpha Phi
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Ornega members are predominately female, anecdotally near a ratio of four to

one. This disproportionality is characteristic among campus-based volunteer
organizations in the Upper Midwest.

Alpha Phi Omega is a national, coeducational collegiate voluntary
community service organization. Of its 695 chapters across the United States,
over 335 are currently active and operating. To become a member of Alpha Phi
Omega, college students must enter into, and successfully complete, a period of
new member education. The basic requirements for membership are an
understanding of the history, purpose, and principles of the Fraternity, payment
of a one-time $35.00 fee, and participation in two ceremonies. Additionally, each
chapter typically requires perspective members to complete various service,
fellowship, and fundraising activities during their new member education period.
To maintain active membership, Alpha Phi Omega requires adherence to
its principles, maintenance of student status, and payment of annual dues of

$12.00. Additionally, each collegiate chapter may also decide whether to
establish additional requirements for continued membership.

To become an officer of Alpha Phi Omega, a member must be elected
from the membership of his/her chapter. lndividual chapters are at liberty to
establish basic requirements for any of its officer positions. Typically, previous
experience in chapter leadership roles is a minimum expectation.

Population Sample
The college students chosen for this study were identified by their

chapters. The officer positions utilized were the President, Vice President of
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Service, Vice President of Membership, Vice President of Fellowship, Treasurer,

and Recording Secretary. UUith sixteen chapters and two petitioning groups
(student groups in the proffiss of applying for active charter reinstatement) in this
geographical area, 90 individuals were included in the study.

lnstrument Design
The instrument utilized in this study was the Service Organization Survey
(Appendix B) developed in 1991 by Janet C. Winniford at Texas A&M University
in her search to "explore the motivations that attract and keep college students

involved in service organizations" (p. 4). The questionnaire consisted of 68
questions divided into three sections: (a) 17 close-ended questions designed to
elicit specific traits and demographic information identified as significant by the
literature (i.e.: year in school, length of membership, previous volunteer
experience, parental volunteering, family income, role of religion, gender and
racial or ethnic identification), (b) 48 close-ended four-point Likert scale questions

designed to measure the degrees of importance of various reasons for college
students initially becoming involved (24 items) and remaining involved (24
identical items) with volunteer service organizations, and (c) 3 open-ended
questions designed to elicit qualitative data to enhance the quantitative data by
encouraging the subjects to express their thoughts about their own motivation
towards community service and the influence of their campus environment on
involvement in service activities.
It is important to note that for the purposes of this study the Service

Organizational Survey was altered slightly to accommodate population
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differences between the current study and the Winniford (1991) study. Listed
below are the omitted and/or altered questions and the reasons for the omission
or alteration:

a.
1.)

Reason fqr Omiqsion/Alternation
Replaced with 'Office Position' since
population sample is from the same
organization

Variablq
ldentify organ izational
membership

4.)

Length of membershiP

Time periods were lengthened to more
accurately account for long-standing
members.

7.)

Major area of studY (closeended)

The current study design was for an openended response.

60.)

Previous volunteer work

Added response option "between high school
and college"

64.)

Population of home town/citY

Made response options discrete

68.)

Racial or ethnic identification

Utilized more accurate descriptors

As previously mentioned, the instrument was pretested by three individuals from
the Alpha Phi Omega Fraternity to ensure the alterations were appropriate for

this population.
Data Collection
Communication with the study participants commenced in February 1998
by forwarding an envelope with five preliminary introductory letters (Appendix C)

to each chapter included in the study. Each letter was designated for a specific
chapter officer position. The letter introduced the researcher, informed the
subjects of the study, and invited them to participate. The letter explained that

the instrument would be mailed to them within a week and that their participation
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was voluntary. lf interested in participating in the study, it was recommended
that 30 minutes be set aside in their schedule to allow for completion of the
instrument.
One week later a second envelope was mailed to the chapters, each
containing five packets of materials. Each packet was designated for a specific

chapter officer and included the following materials:

+ a cover letter (Appendix C)
+ the instrument (Appendix B)
+ a self addressed stamped envelope
+ a gift postcard (Appendix C).
Mailing the packets to the chapters allowed for the instruments to be

completed at the convenience of the respondents, in a location of their choice.
One week following the mailing of the packets of materials, an envelope of

five reminder postcards (Appendix C) was sent to each chapter involved in the
study to encourage the officers to complete the questionnaires. Each of the
postcards was designated for a specific chapter officer.

After completing the instrument, the respondents were asked to return the
anonymous surveys to the researcher using the self-addressed stamped
envelopes previously supplied to them. Additionally, the respondents could
address the gift postcard (Appendix C) included in their packet of materials and
return it to the researcher to claim their thank you gift: an Alpha Phi Omega pin.
Data Analysis

The close-ended questions were coded and analyzed used SPSS
computerized statistical software. Descriptive statistics (frequency, percent of
responses and mean ratings) were calculated to adequately describe the
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populataon. A factor analysis of the close-ended volunteer motivation questions

was conducted to ensure accurate grouping of individual questionnaire items into
variables of altruism, ego affiliation, ego enrichment and social obligation.
Content analysis was utilized to discern themes from the two open-ended

questions. Assistance with the content analysis was received from a colleague
to address interrater reliability issues. The colleague worked within the mental
health field and was familiar with Alpha Phi Omega.

Procedures for Protection of Human Subjects
This study focuses on adult subjects whose names were unknown to this
researcher due to the self-identification process utilized. The instruments were
returned anonymously and contained no identifying coding. ln the preliminary
introductory letter, subjects were fully informed through a complete disclosure of
the study and its purpose. Participation was entirely voluntary and a returned
questionnaire was interpreted as participant consent. An appreciation gift of an
Alpha Phi Omega pin was offered to all who returned a gift postcard.
Approval to conduct the study, using the above-stated research design,
was sought and granted from Alpha Phi Omega (Appendix D) and the
lnstitutional Review Board at Augsburg College (Appendix D) prior to initiating
the research. All data collected remained secure and confidential during
collection and analysis and was destroyed upon completion of the study.

Measurement lssues
Systematic measurement error could have occurred in this study due to its
self-report nature. lt is also believed that subjects may have been vulnerable to

44

social desirability bias by responding in accordance to what they perceived as
socially acceptable or desirable. To assist in minimizing random error, care was
taken to use words and phrases common to this population. lt is important to
note that three individuals within Alpha Phi Omega, who were directly
responsible for the fraternal actions of the subjects in the study, reviewed the
instrument to ensure survey terminology was comprehendible to the subjects.

The Service Organizational Survey (Winniford, 1 gg1 ) demonstrated
"some evidence of... reliability and validity" (p. 92) in the Winniford study.

Winniford advised that the tool be recognized as "needing fufther review and
examination" (p. 92). lt is hoped that use of the tool for the purposes of this study
will reinforce the reliability and validity established by Winniford.
The levels of measurement in this questionnaire were nominal, ordinal and

ratio. The questionnaire included demographic and background information
(nominal and ratio) and degrees of importance (ordinal).

Summary
This chapter described various procedures utilized in this study: research
design, population sampling, instrument design and data collection and analysis.
Additionally, information concerning the population studied was provided.
Operational definitions for key concepts were articulated. lssues concerning
measurement and the protection of human subjects were discussed. The next
chapter will present findings from the data analysis.
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FINDINGS

This chapter presents the results of the current study. The purpose of this
study was to explore the motivations of college students for initial and continued
involvement with voluntary community service organizations. A survey was

distributed to 90 college students who were involved in a voluntary community
service organization on

I public and 10 private Upper Midwest campuses. Both

quantitative and qualitative data were gathered. The background and
demographic findings are described first, followed by the factor analysis and
content analysis of the motivations of college student volunteers.
C

haracteristics of ResPondents

This section Cescribes respondent characieristics related to
demographics, previous votunteering experiences, and characteristics relating to
membership in Alpha Phi Omega.
The study population totaled 90 college students. Of the 90 surueys
mailed, 47 were returned for a satisfactory response rate of 52.2%. Due to the

anonymous nature of the study, it is not possible to know if each campus was
represented among the returned surveys.
Dem oo rap

h

ic

C h a ra cl-e.risti

cs

Nearly three-fourths of the respondents were female (n=33), and all but

one respondent identified themselves as European Americans while one
respondent did not to answer this question. The fields of study respondents
indicated they were majoring in fell into four primary categories: Business
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(27 .7o/o, n=13),

Social Science/Humanities (27 .7Yo, n=13),

Science/EngineeringlPharmacy (25.5%, n=1 2) and Education/Human
Development (19.1o/o, n=9). Figure 4.1 demonstrates that the respondents were
unevenly dispersed across all four years in college.

Figure 4.1. Respondents Year in Colleoe
First Year

Student
Senior
23%

Zalo

Sophomore
30%

Junior
45o/o

The small representation of first year students is to be expected
considering students don't typically join Alpha Phi Omega their first semester in
college, and officer positions usually require a semester or more of experience.
Therefore, given the population sample, this distribution is appropriate.
Two survey items asked questions regarding characteristics linked to the
respondents' home. The median hometown population of the respondents was
10,000 to 49,999 people. However, an equal percentage (260/o, n=12) of

respondents repofted a hometown population of 1,000 to 9,999 (Figure 4.2).
Respondents were also asked to estimate their parent(s) annual family

income (Figure 4.3). Almost43% (n=21) of respondents ffime from families with
an estimated annual family income above $60,000, followed by 23.4o/o (n=11)
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Figure

4.2. Respondents Hometown Pop-u!-qtign
50,000 to
200,000

Over 200,000
9o/o

22o/o

Under 1,000
17olo

10,000 to
49,999
260/o

1,000 to 9,999
260/o

between $40,000 to $59,000. Twenty-one percent (n=10) estimated their annual
family income between $20,000 to $39,999 and 2.1o/o (n=1) below $20,000.
Three respondents did not know their families' annual income and one
respondent did not answer the question. Student reporting of family income is

suspect due to the disconnect that often occurs in family's around financial

information. This finding should be interpreted with the knowledge that students
may not have an accurate understanding of their families' income.

Figure

4.3. R.esoondents Estimated Annual Familv lncome
Over $60,000
45%

Unknown
7olo

Below $20,000
2o/o

$20,000 to
$39,999
$40,000 to
$5g,ggg
24olo

22o/o
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Religion played an important role in the lives of the respondents. When

asked, "how important religion is to your everyday life," 43Vo (n=20) described
religion as "moderately important" and just over one-third (n=16) described
religion as "very important" (Figure 4.4).

Figure 4.4. lmportance of Reliqion ln

oondents Evervdav Life

Not lmportant
23a/s

Moderately
lmportant
43o/o

Very lmportant
34o/o

Politically speaking, Figure 4.5 illustrates that most of the sample

population considered themselves to be "middle of the road" (51 .1o/o, rt=24) or
"liberal" (36.20/0, n= 1 7).

Figure

4.5. Respondents Political Orientation
Conservative
13%
Middle of the
Road

51%
Liberal
36%

4g
Prgv-ious Communitv Service and/or Volunteering Experience

Nearly every respondent reported having previous involvement with
Gommunity service and/or volunteer work prior to attending college (95.7%,

n=45). Four survey questions inquired about the respondent's previous
involvement with community service. Of those with previous involvement, over

one quarter (26.6%, n=12) reported being involved in community service
activities in elementary school through high school, as well as during the months
between high school and college. lnvolvement during high school was cited by
nearly all respondents (97.7%, n=44), during junior high/middle school by two-

thirds (66.6%, n=30), and during elementary school by over one third (37.7o/o,

n=17). Almost one third (n=15) of respondents reported involvement with
community service and/or volunteer work during the months between high school
and college. For those respondents with previous community seruice and/or
volunteer experience, Figure 4.6 shows that 44.4o/o (n=20) indicated their parents

Figure

4.6. lnfluences on Respondents to Become lnyolved in Community
Service and/or Volunteer Work
45.0%
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s0
were the greatest influence on them to become involved. Other influences for
respondents with previous community service and/or volunteer experience

included school officials (31 .1Yo, n=14), religious leaders (17.8%, n=8), and
friends (15.6%, n=7).
Respondents with previous community service and/or volunteer

experience were asked about their parent(s) involvement in community
seruice/volunteer work. Nearly three-fourths (77.8%, n=35) indicated their
parent(s) were/are involved, either "extensively" or "moderately" (Figure 4.71.

Figure

4.7. Respondent's Parental Involvement in CorEmunitv

Seruice jrnd/or

Volunteer Work
Extensiwly
Moderately

lnrclwd

lnwlwd
11o/o

67o/o

Inwlwd
22o/o

Alpha Phi.9meoa Characteristics
Five survey questions asked questions regarding the respondent's role in

Alpha Phi Omega. Respondents were able to identify multiple responses to
many of the following questions, therefore percentages may be greater than 100.
Most respondents originally learned of Alpha Phi Omega through other

people (106.47o, n=50), with friends cited most frequently (72.3%, n=34). Other
people sources included family members (4.3%, n=2), random people

(2.1o/o,

n=1) and the Boy Scouts of America (2.1%, n=1). Campus activities fairs, where
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informational tables are typically staffed by people, were cited by a quarter of the
respondents (25.5%, n=12). Media were cited less frequently. These included
posters (14.9o/o, n=7) and newspaper (2.1%, n=1).
Similarly, respondents were most influenced to join a service organization
by other people. Friends were again cited most frequently (55.5o/o, n=26) with

family cited by over one-fourth of the respondents (31 9o/o, n=15). Additionally,
schoot officials such as teachers, faculty, staff or resident assistants were cited

by 10.6% (n=5) of the respondents and religious leaders by 4.3% (n=2).
lnterestingly, 17.0o/o (n=B) indicated that no one was influential in their decision to

join a service organization and
Figure 4.8. Respon

6.40/o (n=3) cited

themselves (Figure 4.8).

to Join a Serv ice O anization

Greatest Infl

60.0% 50.0% fi,

S

4o.o%.

o

a

E 30.0% -

E

? 2o.o% -

H

10.0%-r
0.0olo

Friends Family

No

One

School
Related
Officials

Self

E
Religious Scouts
Leader

Figure 4.9 represents the distribution of officers represented in the survey.

Twenty-four percent (n=11) of respondents were Presidents of their chapters.
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Vice Presidents of Service and Secretaries were equally represented (21.3%,

n=l0) as were Vice Presidents of Membership and Treasurers
Figure

4.9. Officer Positions Hel4 ht

(17.0o/o, n=8).

Rg.gpondents
President
24Yo

Vice President
of Service

Secretary

21%

?10/o

Treasurer

Vice President
of Membership

17olo

17%

The mean length of membership among the respondents was 13-18
rnonths (23.4o/o, n=1 1) which equates to approximately two to three semesters.
Rather even distribution among the respondents was demonstrated. Figure 4.10
portrays the length of membership reported by the respondents.

Fig ure

4.10. Respondents Lenqth of Membership in Alpha Phi Omeqa
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Figure 4.11depicts the average amount of time respondents spent that

semester engaged in volunteer service activities. Over 80% (n=39) reported
spending ten or fewer hours per week. One respondent reported spending over

20 hours per week.
Figure 4.11. Bespondellts Average Hsurq perWeek lnv.olved in.Voluntger
Service Activitie.-s

S10 hours
Under 5 hours

38%

45o/o

21-25 hours

_,=

2o/o

".*11-15 hours

16-20 hours
0%

15o/o

Volunteer Motivations
The primary focus of the current study was to explore volunteer
motivations for initial and continued involvement with volunteer service

organizations. These data were gathered through 48 close-ended Likert-scale
questions eliciting quantitative data and two open-ended questions eliciting
qualitative data. This section is organized into three parts: (1) the results of the
descriptive statistics for the close-ended Likert scale questions, (2) the results of
the factor analysis of these questions, and (3) the results of the content analysis
of the two open-ended questions.
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Descriptive Analvsiq

This section of the instrument was designed to measure the degrees of
importance of various motivations for college students' involvement with
volunteer service organizations. As described in the Methodology chapter, the
first section consisted of 24 questions about reasons for initial involvement and
the second section consisted of 24 questions about reasons for continued

involvement. Each section was composed of eight altruistic items, three ego
affiliation items, seven ego enrichment items, and six social obligation items.
Respondents were asked to rate each item according to its importance for initially

becoming involved and for continuing to stay involved with a volunteer service

organization. The 4-point Likert-scale used allowed for the following responses:
1 = "Very lmportant, Crucial"
2 = "lmportant, but not Crucial"
2 - "Somewhat lmportant"

I = "*ot lmportant, No lmpact"

Therefore, a score of 1 indicates high importance and a score of 4 indicates no
importance.

Altruistic motivations were rated as most important and social obligation
motivations as least important. The overall means for altruism indicate that these
motivations range from "very important" to "important" (M=1.82 for initial and
M=1.79 for continued). The overall means for both types of egoism and for social

obligation fall between 1.90 and 2.65 indicating these motivations range from
"important" to "somewhat important" (see Table 4 1).

An analysis was conducted to determine if motivation varied according to
demographic and other background items, as well as items related to Alpha Phi
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Table 4.1

. Overall Means for Close-ended ltems Grouped Accordino-to
Researcher-defined Motivation Cateoories

Altruism
Ego Affiliation
Ego Enrichment
Social Obliqation

tnitial lnvolvement Continued lnvolvement
1.79
1.82
1.90
2.37
2.21
2.65

2.O2

2.60

Note. N=47 for each mean listed. The lowest means are bolded.

Omega. The overall means were grouped according to researcher-defined
motivation categories and various background variables for many of the variables

examined. See Table 4.?.
Similarity was demonstrated among upper-class students who reported
altruistic motivations for both initial and continued involvement. First-year
students however reported ego enrichment motives as most important for initial
involvement and ego affiliation motives as most important for continued
involvement.

ln comparing means for hometown population, college students from
communities with populations under 1,000 rated altruism as the most important
motivation for initial involvement (M= 1 .771and ego affiliation as their most
important continued motivation (M=1.83). All other students indicated altruism as
most important and social obligation as least important for both initial and
conti

n

ued involvement.
Little variance was observed with regards to the means for Parent(s)

Annual Family lncome. All income groups reported altruism as most impoftant
with the exception of those respondents from the most affluent homes (parents'
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Table 4.2. Overall Means for Close-ended Demoqraphic ltems Grouped
According to Researcher-defined Motivation Categories
lnitial lnvolvement

Backqround Variables
Gender
Female
Male
Racial/Ethnic ldentity"
Caucasianb
Year ln College
First Year
Sophomore
Junior
Senior
Academic Major
Business
Science/Eng./Phann.
Social Sci./Humanities
Ed./Human Develop.
Hometown Pop."
Under 1,000
1,000 to 9,999
10,000 to 49,999
50,000 to 200,000
Over 200,000
Family lncome "
Unknown
Below $40,000
$40,000 to $59,999
Over $60,000
Religion ln Daily Life
Not lmportant
Moderately lmportant
Very lmportant
Political Orientation
Liberal
Middle of the Road
Conservative
Previous Volunteering
Yes
No
Parental lnvolvement'
Not lnvolved
Moderately lnvolved
Extensively lnvolved
*A"

Continued lnvolvement

AEAEESO

AEAEESO
1
1

.80
,87

2.35
2.41

2.29
2.30

2.63
2.70

1.82 2.36 2.28 2.63
2.13
1.96
1.84
1.60

2.00
2.41
2.51
2.10

1.50
2.49
2.09

2.17
2.63
2.72
2.59

1.79
2.03
1.60
1.92

2.39
2.47
2.15
2.52

2.05
2.49
2.30
2.39

2.58
2.74
2.50
2.87

1.77
1.82
1.73
1.99

2.29
2.47
2.28
2.40
2.67

2.35
2.18

2.44

2.31
2.38
2.38

2.78
2.68

2.61

2.72
2.55
2.70
2.66

1.84
2.87
1.91

1.69
1.74
1
1
1

2.44
2.06
2_46

2.44

2.31

2.17
2.24
2.36

2.71

2.71

85 2.42 2.52 2.94
79 2.42 2.23 2.66
84 2.27 2.23 2.45

1.79
1.78

1.92
1.86

2.10
2.14

1.78 1 .89 2.09

2.58

1.58

1.33
2.27
2.16
1.89

2.33
2.70
2.58
2.55

1.85
2.03
1.62
2.22

1.85
2.24
2.16
2.33

2.51
2.60
2.53
2.85

1.86
1.70
1.77
1.95
1.66

1.83
2.03

2.03
1.75

2.29
1.93
2.07
2.23
2.33

2.50
2.50
2.76
2.67
2.63

2.83
1.86

2.67
1.97
1.88
1.75

2.28
2.06
2.09
2.14

2.78
2.53
2.62
2.58

1.73

2.39
1.99
2.07

2.77
2.60
2.49

1

.75

oo
1 .77
1 .56
1

1.74
2.O1

1.55
1.89

1.75
1.63
1.76
1.70
1.91

1.00
2.21
1.91

1.81

2.00
1.90

2.64
2.62
2.83

1.68 1.82 2.12
1.87 1.96 2.10
1.75 1 .89 2.17

2.61

2.61

2.30
2.27
2.36

2.39
1.83

2.28
2.67

2.63
3.17

1.78

1.81

2.09
2.58

2.58
3.08

1.64
1.90
1.75

2.47
2.41
2.13

2.37
2.27
2.17

2.53
2.63
2.83

2.15
?.11
1"90

2.50
2.61
2.57

.68
.93
1 .79

2.35
2.32

1.82

1
1

1.81
1
1

1

65
84
73

1.93
1,17
1
1
1

.87
.98
.80

= Altruisrn, "EA" = Ego Affiliation, "EE' = Ego Enrichment, "SO" = Social
Obligation. N=47 for each mean listed excepted as noted here. aN=45. BNo
respondents indicated any other racial/ethnic identification. "N=46.

tlote.

2.52
2.80

2,53
2.86
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and social obligation as least important for both initial and continued involvement
income over $60,000) who reported ego enrichment as least important for initial

involvement (M=2.36). The overall means for those students who did not know
their families annual income indicated ego affiliation and ego enrichment as most
important to initial and continued involvement, respectively, and social obligation
and altruism as least imporlant to initial and continued involvement, respectively.

Additionally, the overall means for this group of students ranged from 2.44 to
2.83 across all motivation categories, which is lower than students repofting
knowledge of their parents' income (M=1.74 to 2-70).

A comparison of the means for the importance of religion revealed that
those who viewed religion as "moderately important" to daily life attributed their

continued involvement to altruistic motives. Those viewing religion as "not
important" or "very important" reported ego affiliation motivations as most
important for continued motivation.

The variable measuring previous volunteering experience produced
variant overall means. Respondents with previous experience reported altruism
as the most important and social obligation as the least important motives for

both types of involvement. Those respondents without prior experience reported

altruism as most important for initial involvement and ego affiliation as most
important for continued involvement, These respondents reported social

obligation as least important for both.
Characteristics related to Alpha Phi Omega were also examined. Table
4.3 shows the overall means for these close-ended items. The means for officer
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position demonstrated consistency with the exception of the VP of Membership
and the Treasurer. All officers reported altruism as most important to initial

involvement and social obligation as least important to continued involvement.

Vice Presidents of Membership however, repofted ego enrichment motives as
least important initially and ego affiliation motives as most important for continued
involvement. Additionally, Treasurers reported ego affiliation motives as most
important to ongoing involvement, although the mean is almost identical to the
mean for altruism (M= 1.88 and 1.89).

Compared means for length of membership indicate only one variance.

All respondents reported lower means for altruism and higher means for social
Table 4.3. Overall Means for Close-ended Alphlr Phi Omeqa ltems Grouped
Accordino to Researche r
ned Motivation Cateqories
lnitial lnvolvement

Background Variables
Officer Position
President
VP- Service
VP- Membership
Treasurer
Secretary
Length of Membership
12 months or less
13 to 24 months
25 to 36 months
Over 36 months
Hrs. lnvolvedM/eek'
Under 5 hours
5-10 hours
1 1-15 hours
21-25 hours

AEAEESO

Continued Involvement

AEAEESO

2.20
2.38
2.46
2.35
2.13

2.80
2.58
2.42

1.59
2.00

1.81
1.84

2.64
2.33
2.13
2.42
2.?7

2.71

2.74

1.89
1"84

2.01
1.67
1.90
1.69

2.42
2.33
2.43
2.17

2.24
2.44
2.31
1.83

2.56
2.60
2.83
2.so

1.99
1.68
1,77
1.75

1.84
1.81
1.84
1.50

2.14
2.56
2.57
2.33

2.24
2.39

2.54
2.74
21A 2.79
3.17 2.50

.76
.82
1 .82
1 .38

1.68
2.06
1.70

1.61

1
1

2.03
2.03
1.58
1.88
1.90

1.99
2.15
2.42
2.21
1.90

2.71
2.53

2.06

2.14
2.10
2.19
1.83

2.53
2.5?
2.79
2.54

2"06
2.20
1.88
3.17

2.41
2.77
2.76
2.50

1.91

1.76
1.91
1.71

2.02
2.24
1.33

Notq. "A'= Altruism, "EA" = Ego Affiliation, "EE" = Ego Enrichment, "SQ" =
Social Obligation. N=47 for each mean listed excepted as noted here. "No
respondents indicated 16-20 hours per week.

2.il
2.73
2.50
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obligation for both types of involvement, except for those involved in Alpha Phi
Omega for two to three years (25 to 36 months) who reported ego affiliation

motivations as most important for continued involvement.
Finally, the number of hours involved per week produced variant results.
Respondents who spent under 5 hours per week involved in Alpha Phi Omega

activities reported ego affiliation motives as most important for continued

involvement. Respondents with 21 to 25 hours of involvement per week also
reported ego affiliation motives as most important for continued involvement,
however, they reported ego enrichment motives as least important for both types

of involvement. All other respondents reported altruism as most important and
social obligation as least important for both types of involvement.
The following variables were also examined but no significant differences

occurred between motivations for initial and continued involvement: gender,
racial/ethnic identification, political orientation, parental involvement and
academic major.
The importance of each item in terms of initial and continued involvement
can be seen in Table 4.4. Here it is evident that the motivations for initial
involvement strongly mirror the motivations for continued involvement. The order
of the importance of each item is nearly identical for both initial and continued
involvement with the exception of one altruism, one ego affiliation, and one ego

enrichment response, which vary only slightly. Additionally, nearly every
individual mean exhibited little variance between initial and continued
involvement.
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Table

4.4. Mean$.for Close-eqded ltems Grouped According to Researcherdefined Motivation Categories
E

o

(Etr
'Eo

o

Item #

EE
=F O
.I-

5E

Altfuism
To accomplish something worthwhile for others
! wanted to serve the communitY
B/c of good feelings & satisfaction of helping others
B/c of a benevolent interest in others
B/c of concern for those less fortunate than me
B/c ! had a lot to offer others
It upset me to see people in need
B/c of my genuine concern for those I served

2.1s
2.30
2.40

11 39
22 48
34 40

Egq,Affiliation
B/c of the people and friendships
B/c my friends were involved
It made me feel needed

2.72
2.57

1.51
1.91
2.28

14 56
24 44
32 53
21 49
15 35
18 42
20 52

Eso Enrighment
! thought I would enjoy the work
To broaden my experience
For the leadership opportunities
To enrich my personal life
An opportunity to learn new skills
To show future employers l'm interested in the
community and helping others
To explore careers I may be interested in

1.70
1.74
2.21
1.94
2.34
2.36

1.47
1 .77
1.62
2.00
2.15
2.26

3.17

2.89

2,O2

1.98
2.00
2.47
2.87
?.94
3.36

13

25
27
12
29
31

30
17

58
57
50
37
54
55
47
38

16 43
28 46
26 41
19 36

23 51
s3 45

Social Oblisation
To give back to society b/c I am so fortunate
B/c of my strong sense of social responsibility
I hope someone would help if I were in need
B/c of the value my parents place on service
Someone close needed help in the past
A volunteer onre helped me

Note. The lowest means for each type of motivation are bolded.

1.30
1.51
1.48
1.47
1.91

1.81

2.19
2.57
2.77
2.98
3.38

1,43
1.49
1 .55
1.60
1.85
2.02
2.19
2.15
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Within the researcher-defined motivation categories, motivations for initial
and continued involvement strongly mirrored one another as well. All of the
altruism items were rated as either "very important" or "importaflt" (M= 1.30 to

2.40). The ego affiliation means clustered around "important" with one exception
for initial involvement which was slightly closer to "somewhat impoftant"

(mean=2.72), Mean responses for ego enrichment ranged from "important" to
"somewhat important" (M= 1.47 to 3.17). Only one item, "to explore careers,"
had means higher than 2.75, indicating only "somewhat important." Social
obligation motivations were consistently rated as least important by the
respondents with means displaying the greatest variability

(1

.98 to 3.38). The

least important item was "a volunteer once helped me" with means of 3.38 (initial)
and 3.36 (continued).

An analysis on the frequency and percent of response was also
conducted. Appendix E depicts the complete analysis. Altruism was rated as
most important by a greater percentage of students and social obligation items
were rated as most important by a smaller percentage of students. ltems
receiving over 90% cumulative response as either "very important" or "important"

were three altruistic items for both initial and continued involvement ("accomplish
something worthwhile," "to serve the community," and "because of the good
feelings and satisfaction of helping") one ego affiliation item for continued
involvement ("because of the people and friendships"), and one ego enrichment
item ("enjoy the work"). One ego enrichment item for initial involvement received
less than 33% of the cumulative response ("explore careers") and two social

62

obligation items for both initial and continued involvement ("someone close
needed help" and "a volunteer once helped me").
Factor Analysis

A factor analysis was performed to explore how the questionnaire items
would group together, and, to determine if the items would load into the same
motivation factors that were used in the conceptual framework for this study:
altruism, ego affiliation, ego enrichment, and social obligation. Factor analysis is
a statistical technique used to simplify complex data sets by exploring the

existence of underlying factors (variables) that may explain the pattern of
correlations (Aron & Aron, 1997). The results of the factor analysis are
summarized in Table 4.5 and Table 4.6. An abbreviation representing each
items' original categorization appears at the end of each item. The items are
listed under the factor for which they had the highest loading. Most of the
intercorrelations were strong, loading above .50.

lnitial lnvolvement. All of the items in Factor 1 pertain to altruistic
motivations except for two which were categorized by the researcher as social
obligation motivations. Due to their loading with the other items in this Factor,
these two social obligation motivations are strongly correlated with the other
altruistic responses. A review of these two items indicates they are strongly
related to altruism ("give something back" and "strong sense of social
responsibility").

The loadings in Factor 2 included four items categorized by the researcher
as social obligation, two as ego enrichment, and one as ego affiliation. Due to
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Table 4.5. FacJor Analvsis Loadinqs for ln!-tial lnvqlyement
Factor
Loading

Item
#

31

Factor 1
Because of a concern for those less fortunate than me (A)
I felt I should give something back since I am so fortunate (SO)
It upset me to see people in need (A)
Because of an inner sense of benevolent interest in others (A)
To accomplish something worthwhile/useful for others (A)
I wanted to serve (contribute to) the community (A)
Because of my genuine concern for those I wanted to serve (A)
Because of my strong sense of social responsibility (SO)
Because I had a lot to offer others (A)

33
18
20
23
26
22
19

A volunteer once helPed me (SO)
To show future employers I am interested in helping others (EE)
It was a way to explore careers I may be interested (EE)
Someone close to me has needed/received help (SO)
I hoped someone would help me or my family if needed (SO)
My friends were involved in the service organization (EA)
Because of the value my parents place on service (SO)

32
24
21
27

Factor 3
For the leadership opportunities it could provide (EE)
To broaden my experience (EE)
To enrich my personal life (EE)
It gave me a good feeling/sense of satisfaction (A)

?g
16
30
12
13

25
17

28

.840
.777

.7M
.737
.718
.697
.676
.636
.560

Factor 2

11

14
34
15

Factor 4
Because of the people l'd meet & friendships I'd make (EA)
I thought I would enjoy the work (EE)
It made me feel needed (EA)
It was an opportunity to learn new skills (EE)

.721
.660
.60s
.590
.495
.461

.454

,791

.523
"501

.435

.738
.704
.545
.463

Altruism, "EA" = Ego Affiliatiol'r, "EE" = Ego Enrichment, and "SO" =
Social Obligation.

Note.

'nA"=

the loading of these items together, strong correlation exists among them. Upon
review of the items some similarity is apparent. Whereas the researcher
categorized items 18 and 20 ("to show future employers I'm interested in helping
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others" and "a way to explore careers") as ego enrichment, they could be

interpreted as an obligation to one's self and one's future. Similarly, whereas the
researcher categorized item 22 ("my friends were involved") as ego affiliation, the
item could be interpreted as a need to participate out of duty or obligation to
one's friends. With these interpretations, Factor 2 describes motivations based

on a sense of obligation to self and others.
Factor 3 loaded with four items, three of which were previously

categorized by the researeher as ego enrichment motivations. One altruistic item
("gave me a good feeling or sense of satisfaction") also loaded with Factor 3.

After reviewing the altruistic item, the correlation could be explained by the belief
that the respondents felt they would be better people- that they would grow- as a
result of their involvement in the service organization. lnterpreted this way,
Factor 3 connotates a sense of personal ego enrichment.

The loadings for Factor 4 indicate egoistic motivations. Two items were
categorized by the researcher as ego affiliation ("because of the people l'd meet
and friendships l'd make" and "it made me feel needed") and two as ego

enrichment

("1

thought I'd enjoy the work" and "an opportunity to learn new

skills"). After a review of the items, it is not clear to the researcher how to
reconcile these.

@

The factor analysis model accounts for 54.1% of the variance in the initial

involvement motivations. Upon examination of the factor analysis outcome, it
was determined that the titles and definitions used by the researcher- altruism,

ego afflliation, ego enrichment and social obligation- were satisfactory for the
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initial motivation factors.
Continued

I

ment All of the items in Factor 1 pertain to altruistic

motivations except for two which were categorized by the researcher as social

Table 4.6. F actor

lvsis Loadinqs for Continued

I

nt

Factor
Loading

Item
#
54

43
57
37
38
58
46
47
50
55

39

48
40

Factor,l
tt gave me a good feeling/sense of satisfaction (A)
Someone close to me has needed/received help (SO)
It upset me to see peoPle in need (A)
Because of an inner sense of benevolent interest in others (A)
To accomplish something worthwhile/useful for others (A)
Because I had a lot to offer others (A)
Because of my strong sense of social responsibility (SO)
Because of my genuine concern for those I wanted to serve (A)
I wanted to serve (contribute to) the community (A)
Because of a concern for those less fortunate than me (A)
Factor 2
Because of the people l'd meet & friendships I'd make (EA)
It made me feel needed (EA)
My friends were involved in the service organization (EA)

45
36
53
42
49

Factor 3
A volunteer once helped me (SO)
I hoped someone would help me or my farnily if needed (SO)
I felt I should give something back since I am so fortunate (SO)
For the leadership opportunities it could provide (EE)
To show future employers I am interested in helping others (EE)
To enrich my personal life (EE)

35
44
56
52
41

Factqr 4
!t was an opportunity to learn new skills (EE)
It was a way to explore careers I may be interested (EE)
! thought I would enjoy the work (EE)
To broaden my experience (EE)
Because of the value mv parents place on service ( so)

51

.849
.825
.794
.784

.782
.759
.758
.706
.645
.578

.832
.750
.667

.797
.706
.591

.482
.473
.357

.788
.663
.607
.595
.475

Notg, "A"- Altruism, "EA" = Ego Affiliatiol'r, "EE" = Ego Enrichment, and "SO" =
Social Obligation.
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obligation motivations (Table 4.6). Due to their loading with the other items in
this Factor, these two social obligation motivations are strongly correlated with
the other altruistic responses. A review of these two items indicates they are
strongly related to altruism ("someone close to rne needed/received help" and
"my strong sense of social responsibility").

All loadings for Factor 2 were researcher-categorized ego affiliation items.
Strong intercorrelations were demonstrated.
Conversely, in Factor 3, three ego enrichment items and three social
obligation items loaded together. A possible explanation for the ego enrichment
items loading in Factor 3 could be that the college students believed they were
satisfying a societal obligation to improve themselves and their future through
their continued involvement. With this construction, Factor 3 resembles the
researcher-defined social obligation motivation category.
Factor 4 resembles ego enrichment motivations because it demonstrated

intercorrelations among four ego enrichment items and one social obligation item
("because of the value my parents place on service"). This combination can be

explained by the value transmission that occurs between parents and children. ln
other words, the grouping could be explained by the perspective that if the child

adopts his/her parent's definition of a 'good' person then the child would need to
volunteer in order to develop into a 'good' person.
The factor analysis model accounts for 60.7% of the variance in the

continued involvement motivations. Upon examination of the factor analysis
outcome, it was determined that the titles and definitions used by the researcher-
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altruism, ego affiliation, ego enrichment and social obligation- were satisfactory
for the continued motivation factors.

The overall means for the motivation categories as grouped according to
the factor analysis appear in Table 4.7. As depicted, the items rated by

respondents as most important fell into the ego enrichment category for initial
involvement and into the altruism category for continued involvement. The social
obligation items rated as least important for both initial and continued

involvement. Overall, the means fell between 1.83 and 2.85 indicating responses
of "important" to "somewhat impoftant."

Table 4.7 . Overall.Means for Close-qlrded ltems Glguped Accordino to Factor
Analysis Motivation Categories
lnitial lnvolvement Continued lnvolvement
Altruism
Ego Affiliation
Ego Enrichment
Social Obligation

1.92
2.11
1,84
2.85

1.83
1.90
2.15
2.51

Note. N=47 for each mean listed. The lowest means are bolded.

An analysis was conducted to determine if motivations, as grouped by the
factor analysis, varied according to demographic and other background items, as
well as items related to Alpha Phi Omega. Table 4.8 reflects the overall means
grouped according to factor analysis motivation categories and background
variables.

Generally speaking, great variance was observed in this analysis. Ego
enrichment motivations demonstrated the lowest means for initial involvement
and altruistic motivations demonstrated the lowest means for continued
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Table 4.8. Overall Means for Close-ended Demoqraphic Items Grouped
Accordlnq to Factor Analvsis Motivation Catesories
Continued lnvolvement

lnitial lnvolvement

Backg round Variables
Gender
Female
Male
Racial/Ethnic I dentitt'
Caucasianb
Year ln College
First Year
Sophomore
Junior
Senior
Academic Major
Business
Science/Eng./Pharm.
Social Sci./Humanities
Ed./Human Develop.
Hometown Pop. "
Under 1,000
1,000 to 9,999
10,000 to 49,999
50,000 to 200,000
Over 200,000
Family lncome "
Unknown
Below $40,000
$40,000 to $59,999
Over $60,000
Religion in Daily Life
Not lmportant
Moderately Important
Very lmportant
Political Orientation
Liberal
Middle of the Road
Conservative
Previous Volunteering
Yes
No
Parental lnvolvement'
Not lnvolved
Moderately lnvolved
Extensivelv lnvolved

AEAEESO

AEAEESO
1.90
1.98
1

1

1.71

1.48

2.75
2.95
2.75
3.02

.92 2j3
.86 2.24

.82 .89 2.11
1

1.00

1.60
2.39
2.13
1.93

l.oo
2.48
1.67

1.90
2.03
1.80

2.21

1.61

1.58

1.78

1.85
2.03
1.62
2.22

2.02
2.30
2.51

2.28
2.50
2.64
2.65

1.83
2.03

2.38
1.93
2.A2
2.34
2.45

2.44
2.35
2.76
2.45
2.63

2.67
1.97
1.88
1.75

2.20
2.18

2.61

1.73

2.76

1.91

2.il
2.57
2.42

2.00

2.03
2.21
1.92
2.20
2.44

1.94
1.70
1.90
1.98
1.63

2.73
2.76
3.04
2.80

2.O2

3. 14

1.65

2.50
1.89

2.58
1.89
1.66
1.83

2.52
2.55
2.92
2.98

2.80
1.93
1.82

.98 2.27 .89 3.16
.89 1.99 1"82 2.89
.92 2j4 1.84 2.60

1.83
1.74
1.93

2.00
1.90

2.33
2.11
2.08

69
93
78

1.82
1.96
1.89

2.08
2.18
2.20

2.62
2.35
2.81

82
90

1.93
1.17

2.1 3

2.60

2.49
2.92

6g
87
82

1.87
".12
1.98 2.17
1.80 1.92

2.52
2.50
2.37

2.11

2.18

1"89

1

1.73
2.O7

1.89

.92
.89

1.94
2.16
2.38
2.10
2.25

2.O2
1.61

1.96
1.86

1.78
1.79

1.65

88
84
75

2"96

1

2.70
3.14

1

1.85
1.75

2.83
3.43

1

2.87
2.79
2.97

1

1
1
1

1.73 2.05 1.90
.99 2.15 1.89
1.93 2.90 1.50

1

1

1
1

1.81

2.03
1.75

1.Bg

2"11

2.14

Note. uA" = Altruism, "EA" = EgoAffiliation, "EE" = Ego Enrichment,'SO'= Social
Obligation. "N=45. bNo respondents indicated any other racial/ethnic identification.
"N=46.

2.44

1.87
2.31

2.78
2.05
1.85
1.79

1

1.71

2.78
2.95
2.86

1

1

1.55

1.79
2.11
1.89

1

2.19
1.77

2.00
2.18
1.85

1

82
84

2.00

1.81
2.O2

1

2.21

1

2.1 5

2.O4

1

2.50

1

2.17

1.88
2.14
1.68

1

1.88 2.83
1.77 2.90

.91 2.1 0 .U 2.82

2.33
2.06
1.93

1

2.09
2.14

2.33
2.52
2,56

2.M
2.42

69

involvement. Social obligation motivations were typically least important in nearly
every response for both initial and continued involvement.
Sophomores identified altruism and social obligation as the most and least
important, respectively, for both initial and continued involvement. Both juniors
and seniors reported initial ego enrichment motives and continued altruism

motives as most important. The only first year student reported social obligation
motives as most important, and ego affiliation motives as least, for initial

involvement. Also, this respondent reported ego affiliation motives as "very
important" for continued involvement and altruistic motives as least important.

Each academic major reported ego enrichment motives as most important
except the Social Science/Arts/Humanities who reported altruism. All responses
for continued involvement reported altruism as most important.
Responses analyzed according to hometown population revealed
similarity among those from communities over 50,000 (lowest initial means were
for ego enrichment motives and lowest continued means were for altruism).
Additionally, those from communities between 1,000 and 9,999 people cited
altruism as most important for both types of involvement. Students from
communities under 1,000 people reported altruism as most important to initial
involvement and ego enrichment as most important to ongoing involvement.
Social obligation continued to have the highest means for all responses.
Family income elicited variant responses between those who knew their
parents' income and those who did not. Students from households with incomes
over $60,000 consistently reported low means for altruism and high means for
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social obligation, across both types of involvement. Household with incomes up
to $60,000 reported ego enrichment as most important for initial and altruism for

continued. Those respondents who didn't know their family income reported low
ego affiliation and high altruism means for initial involvement, and low ego
enrichment and high altruism means for continued involvement.
The importance of religion in the daily lives of the respondents did not
impact the reasons for initial involvement; all respondents indicated ego

enrichment motivations. For continued involvement, as with the researcherdefined categories, those indicating religion was "not important" or "very
important" indicated ego affiliation was most important.
Similar consistency was observed in the means for political orientation.
Except for students identifying themselves as "liberals," who cited altruistic

motives, ego enrichrnent motives were the important reason for initial

involvement. Altruistic motivations were most important for continued
involvement, regardless of political orientation.

All respondents, regardless of previous volunteering experience, reported
ego enrichment motives as the most impoftant to their initial involvement, Those
with previous experience indicated altruism as most important for their ongoing
involvement; those without previous experience indicated ego affiliation.
Parental involvement appeared to have little influence on volunteer

motivation. Students whose parents were "not involved" in volunteer activities
reported altruistic motivations for both types of involvement. Students with
parents who were "moderately involved" reported ego enrichment motives as
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most important to initial involvement and altruistic for continued. Students with
parents who were "extensively involved" also indicated ego enrichment
motivations for initial, but reported ego affiliation motivations for continued. All
students for both types of involvement reported social obligation motives as least
important.

Characteristics related to Alpha Phi Omega were also examined (Table

4.9). The means for officer position demonstrated a lot of variance. lnitial
involvement indicated two motivations: altruism for Vice Presidents of
Membership and Treasurers, and ego enrichment for Presidents, Vice Presidents
of Service and Secretaries. Reported motivations for continued involvement
Table 4.9. Overalt Means for Close-e[ded Alpha Phi Omeqa ltems Grouped
According !o Factor Analysis M.otivation Cateqories
lnitial lnvotvement

Background Variables
Officer Position
President
VP- Service
VP- Membership
Treasurer
Secretary
Length of Membership
12 months or less
13 to 24 months
25 to 36 months
Over 36 months
Hrs. lnvolvedMeek "
Under 5 hours
5-10 hours
11-15 hours
21-25 hours

AEAEESO

Continued lnvolvement

AEAEESO
63 2.03
05 2.03
65 1.58
93 1.88
88 1.90

2.06
2.16
2.55
2.10
1.96

2.62
2.38
2.52
2.73
2.32

2.06
1.76
1 .92

2.35
2.02
2.?4
1.85

2.26
2.57
2.66
2.4?

.71

2.O7

2.02
2.24
1.33

2.24
2.14
2.20

2.33
2.68
2.45
3.67

1.79
2.19
1.76
1.86
1.98

2.18
2.20
1.88
2.09
2.13

1.60
2.03

1.84

3.12
2.64
?.82
2.99
2.69

2.14
1.75
1.98
1.89

2.25
2.04
2.21
1.63

1.86
2.03
1.74
1.31

2.60
2.89
3.07
2.61

2 .05
1 .69
1 .83
1 .80

1.98
1.86
2.00
1.33

2.10
2.18
2.18
2.25

1.79
1.92

2.65
3.06
2.84
3.29

1.81

1

1.86
1,86
1.30

1.91
1.91

1

,71

2.50

1

2
1
1
1

1.91

"EA'= Ego Affiliation, "EE" = Ego enrichment, "SO" =
tNo
respondents indicated 16-20 hours per week.
Social Obligation.
Note_. "A" = Altruism,
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grouped the officer positions differently. Presidents and Secretaries indicated
altruistic motives and Vice Presidents of Service and Membership, as well as
Treasurers indicated ego affiliation motives. Social obligation motivations were
least important to all officers except Vice Presidents of Membership who reported
ego enrichment motives as slightly less important to social obligation motives for
continued involvement.
Compared means for length of membership indicated some variance. All
respondents indicated ego enrichment motives for initial involvement except for
those with 13 to 24 months of membership who reported altruism. The most
frequently cited motivation for continued involvement was altruism, except for
those members with 25 to 36 months of membership who reported ego affiliation
as most important. Again, social obligation was reported as least important
regardless of length of membership, except for the newest members (12 months
or less) who indicated ego enrichment as least important to continued
involvement.

The number of hours involved per week produced variant results as well.
Reasons for initial involvement included altruism (5 to 10 hours and 21-25 hours)
and ego enrichment (under 5 hours and 1 1-15 hours). Reasons for continued
involvement were more similar with all but the least involved reporting altruistic

motivations, Those spending less than 5 hours per week reported ego affiliation
motives for continued involvement. Social obligation was reported by all

respondents as least important, regardless of type of involvement.
Gender and racial/ethnic identification were also examined but no

73

significant differences occurred between motivations for initial and continued
involvement.
Content Artalys.is
Two open-ended questions allowed respondents to describe their

motivations in their own words: "Please explain what initially motivated you to
become involved in a service organization" and "What currently motivates you to
stay involved in a service organization?" A summary of responses appears in
Table 4.10. The complete results of the content analysis can be found in

Appendix E.
Table 4.10. Cqntent Analvsis Summary of Researcherdefined Motivation
Categories for lnitial and Continqed lnvqlvement
lnitial
lnvolvement

N

Altruistic
Ego Affiliation
Ego Enrichment
Social Obligation
Miscellaneous

23
43
14
7
21

olo

48.9%
91.5%
29.8%
14.9%
44.7o/o

Continued
lnvolvement

N
13
42
45
6
2

olo

27 .7o/o

89.4%
95.7olo

1?.8%
4.2%

Note. Percentages were calculated using the total number of respondents
(N=47) to reflect the percent of respondents who cited particular
motivations. The highest percentages are bolded.
lnitial lnvolvemeftt. Overall, responses indicate the college students were
motivated by ego affiliation needs for their initial involvement in volunteer
community service organizations. Ego affiliation motives were reported by 91.5%
of the students. The most frequently cited motivations for initial involvement
were to "get involved" (41.4o/o, [=19) and to "meet people" or "be with friends"

(38.3%, n=18). These motivations are exemplified in a comment from
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respondent#31 : "1 also joined... to meet new people and to get involved in an
organization on campus," These responses are egoistic motivations because
they indicate a desire to belong or affiliate with an organization and to associate
with others.
The third and fifth most frequently stated motivations were both altruistic.
"To help others" was cited by 23.4% (n=1 1) of the respondents and a desire to
"contribute to the community" was cited by 1 4.9o/o (n=7). These motivations are
considered altruistic because the focus is on the recipients of the helping activity.
The motivations expressed by respondents #23 and # 21 are strong examples of
altruistic motivations: "what initially motivated me to do service was the desire to
help people" and "to help out the community and those who need help."

Additionally, motivations due to "good feelings" or "rewards" experienced
when volunteering are considered ego enrichment motives due to the emotional
benefit experienced by the helper. This type of motivation was the fourth most
frequently cited motivation (17.Ao/o, n=8) and is evident in this response from
student #16: "l get great satisfaction in helping others and seeing other people

appreciate the work we have done."
One frequently cited response doesn't fit well into any motivation category.

"Previous involvement," cited by 38.3% (n=18) of respondents, doesn't indicate
any pafticular benefit to the helper or the recipient of the volunteer activity. A

comment from respondent #9 illustrates this well: "l was involved in high school
and wanted to continue my volunteer work."

Continued lnvolvement. Responses for most important continued
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motivation were entirely egoistic. The most frequent response met ego
enrichment needs: the "good feelings" or "rewards" experienced when
volunteering (70.2o/o, n=33). The second most frequent response met ego
affiliation needs: to "meet other people" or "be with friends" (57.4%, n=27).
These responses are egoistic motivations because the focus is on meeting the
emotional and ego affiliation needs of the helper. The comments of respondents

#21 and#lSarticulate these types of motivation well: "l enjoy being in it" and "the
great people in APO are also positive motivators."
The third and fifth most frequently cited motives were ego affiliation. A

reason stated by respondent #26 demonstrated the motive of involvement cited
by 21.3o/o (n=10) of all respondents: "l have a tie and a sense of belonging to the

organization." Nearly 11% (n=5) of the students included "fun" among their
motivations: "the other members are fun to be with and the activities we plan are
also fun" (respondent #8). The ego enrichment motive which meets the need for

developing skills and leadership abilities was fourth (19.1%, n=9). Each of these
motivations is considered egoistic due to the focus placed on meeting the needs
of the helper.

ln summary,

91 .5o/o

of respondents cited ego affiliation motives and 48.9%

cited altruistic motivations for initial involvement in volunteer community service

organizations. For continued involvement, ego enrichment motives were
identified by 95.7% of students and 89.4o/o identified ego affiliation motives.
Social obligation motivations (actions motivated with the goal of repaying a
debt to society) were reported as most important by 14.9o/o (n=7) of the
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responses for initial involvement, and

12.8o/o

(n=6) for continued involvement.

The most frequently given social obligation response for both initial and
continued involvement was social responsibilities (8.5%, n=4). The response
from respondent #45 conveys this obligation well: "The feeling that I needed to
give back to those who didn't have things as well as I did." Respondents also
indicated initial involvement obligations due to "ernphasis by the department" for
their major field of study (2.1o/o, n=1), due to "scholarship requirements"

(2.1o/o,

n=1), and as components of his/her faith (2.1o/o, n=1). Additionally, motivations

based on the service organization's credo and pledges taken as part of
membership in the service organization were also cited for continued
involvement (4.37o, n=2). Examples of reported social obligation motivations
W€TE

+
+
+
+

"l knew I needed to be involved in organizations for my major. lt
was greatly stressed" (Respondent #19)
"l had received a scholarship in community service to attend
[college] so I needed to volunteer - and this seemed like a fun
outlet with which to participate and complete my hours"
(Respondent #8)
"Also my church - Lutheran - stresses the importance of acts of
service and an important part of my faith" (Respondent #34)
"The vows and pledges involved in becoming a member"
(Respondent #10)
Summary

This chapter presented the results of the current study in terms of
respondent characteristics and volunteer motivations. The first section described
the characteristics of college students who are involved in service organizations,
in terms of demographics, previous volunteer and community service experience
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and Alpha Phi Omega membership. The second section detailed student
motivation for initial and continued involvement in volunteer community service
organizations through the results of descriptive statistics and factor analysis of

the close-ended questions, as well as the results of content analysis of the openended questions. The next chapter entertains a discussion of these findings.
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DISCUSSION

This final chapter reviews and discusses the key findings of the study as
presented in the previous chapter. The purpose of this study was to explore the
motivations of college students for initial and continued involvement with

voluntary community service organizations. An overview of the findings is
presented and key findings are identified. Strengths and limitations are

articulated, and imptications for program development, public policy and social
work are delineated. Recommendations for future research are also explored.

Overview of Findings
Volunteer Ch aracteristics
ln the current study college student volunteers tended to be female and of
European descent. The typical respondent viewed religion "moderately
important" to daily life, and considered him/herself to be "middle-of-the-road"
politically speaking. Hometown population and family income did not prove to be

critical in describing the typical volunteer. Previous volunteer experience was a
common factor for nearly every volunteer. Most students volunteered during high

school and one quarter volunteered throughout their life. Parents were the
predominant influence in getting young people initially engaged in community
service activities, and 75% of the respondents indicated their parents were at
least moderately involved in volunteer activities themselves.

Volunteer Motivations
Analysis of motivation categories rendered varied results regarding which

7g
motivational type was considered most irnportant for initial and continued

involvement in service organizations. Table 5.1 displays the results of the
various groupings analyzed in this study by highest means and in percentages.
Table 5.1. Comparison of lmportance Amono_Different Motivation Category
Groupinos for lnitial and Continued [tvolvement
lnitial lnvolvement
Least

Most
Close-Ended Analysis
Researcherdefined
Groupings
Factor Analysis
Groupings
QLen-Ended Analv.pis
Content Analysis

Continued lnvolvement
Least

Most
A

A
(M=1.82)

SO
(M=2.65)

(M=1.79)

SO
(M=2.60)

EE
(M=1.84)

SO
(M=2.85)

A
(M=1.83)

SO
(M=2.51)

EA
(s1.5%)

SO
(14.e%)

EE

(s5.7%)

SO
(12.8%)

Note. "A" = Altruism, "EA' = Ego Affiliation, "EE" = Ego Enrichment, "SO" = Social
Obligation.

Analysis of the close-ended questions demonstrated little difference between the
motivations for initial and continued involvement. The overall means for altruism
and ego enrichment, rated as the most important motivation for initial

involvement, are nearly identical. However, altruism was reported as the most
important motivation type for continued involvement for both groupings. Social
obligation motivations were consistently reported as the least important
motivation for both initial and continued involvement in both of the close-ended
analysis.

The content analysis of responses to the open-ended questions rendered
different results. Ego affiliation and ego enrichment needs were almost
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universally identified as the most important motivation for initial and continued
involvement, respectively. Again, social obligation motivations were not
considered important by this population.
Descriptive_Analvsis. When the close-ended questions were examined by
background variables, some trends appear. When grouped according to
resea rcher-defi ned motivation categories, first-yea r students were more

interested in meeting their egoistic needs (ego affiliation and ego enrichment
needs) where upper-class students were more interested in altruistic motivations.
Logically, this makes sense considering the developmental stages of younger

people. First-year students are looking for oppoftunities to belong and 'fit-in' and
are acutely aware of the purpose for attending college, whereas upper-class
students tend to have adjusted to their collegiate environments and found their

niche. Additionally, maturation provides greater insight and awareness, thus
accounting for an ability to focus more on the needs of others.
Students from smaller communities (less than 50,000 people) reported

ego affiliation needs as predominant for ongoing involvement (all others reported

altruism). Previous experience with community service leads to altruistic
motivations for both types of involvement. However, no previous involvement led
to a desire to meet altruistic needs initially and ego affiliation needs for ongoing

involvement. More affluent students reported ego enrichment motives as least
important.

All respondents, regardless of the following factors, indicated altruism as
most important and social obligation as least lmportant for both initial and
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continued involvement: gender, race, political orientation, parental involvement or
academic major.
lnterestingly, for students who found religion to be "moderately important"
to their daily lives, altruism was reported as their primary motivation for continued

involvement in community service activities. For students who found religion to
be either "not important" or "very important" to daily life, ego affiliation needs

were the driving force behind their ongoing involvement. Perhaps this is
attributable to attempts at balance and variety in students' lives. ln other words,
students with opposing views of religion's daily irnportance may desire to
increase the number and nature of arenas where they get their social needs met.
Factor Analvsis. When the closed-ended items were grouped according

to motivation categories organized through factor analysis, greater variance was
observed, leading to concerns about the outcome of the groupings. The analysis
for first-year students is based on a sample-size of one and therefore unreliable.

The results for upper-class students indicate that that juniors and seniors joined
service organizations for ego enrichment reasons, but maintain their involvement

for altruistic reasons. Conversely, sophomores join and continue for altruistic

reasons. When initial involvement and academic majors were examined, all
students indicated their need to grow and develop (ego enrichment) motivated
them to join their service organization. The exception to this was students
majoring in the Social Services, Arts and Humanities who reported altruism as
their motive for joining.
Religion's importance on everyday life produced interesting information in
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the factor analysis, as it did in the researcherdefined grouping. Here, all
students, regardless of religion's importance, reported ego enrichment reasons
for joining. However, for continued involvement in their service activities,

students who viewed religion as "moderately important" reported altruistic
motives and those who viewed religion as either "not important" or "very
important" reported ego affiliation needs. Again, this may be attributable to
attempts at balance and variety in students' lives regarding how they get their
social needs met.
Political orientation appeared to be a factor in reasons for initial

involvement in service activities: liberals cited altruistic motives, moderates and
conservatives cited ego enrichment. This isn't overly surprising in light of a
predominant image of a political liberal being more generous; generally more
socially open and aware of the plights of others.
Wildly variant results were produced when the effect of previous
experience and parental involvement were examined, leading this researcher to
deem the results useless. Gender and race had no apparent impact on
motivation, when examined according to factor analysis groupings.
Looking at the results of factors specific to Alpha Phi Omega, the results
of the factor analysis groupings indicated wildly divergent motivations. The

researcher-defined groupings produced usable infonnation. Length of
membership appeared to have little impact on motivation for involvement. All
officers reported altruistic reasons as the most important for their initial
involvement with Alpha Phi Omega. This is understandable since the sample
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population had extensive histories of being involved in service activities.
Additionally, the nature of leadership roles require an adherence to and
promotion of an organizations' principles. Since "service" is Alpha Phi Omega's
primary cardinal principle, and the sample consisted of officers in their chapters,
these findings are logical.
Regarding continued involvement, the Presidents, Vice Presidents of

Service and the Secretaries reported altruistic reasons for their ongoing
commitment, and Vice Presidents of Membership and Treasurers reported ego
affiliation reasons for their ongoing commitment, although, the overall mean for
treasurers was .01 lower than the overall mean for altruism. A possible
explanation for the Vice Presidents of Membership would be that students
attracted to this position would be inherently more interested in the social aspects
of an organization. Similarly, among the responsibilities of the Vice Presidents of
Membership is the planning of fellowship and social activities. Therefore, it
would be logical that these officers would rate the social aspects of involvement
as more important.
All students reported being motivated to initially join Alpha Phi Omega due
to altruistic reasons, regardless of the number of hours expended on servicerelated activities. This was most noticeable for those involved more than five
hours per week. The motivations for continued involvement demonstrated

variance. Those who spend less than five hours, and those who spend 21 to 25
hours involved in service activities, repoft ego affiliation needs as the force
behind their continued motivation. Similar to the apparent effects of religion, it
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may be that these students are seeking balance and variety in their lives,
recognizing unmet needs that could be satisfied through their involvement in

Alpha Phi Omega.
Content Analvsis. The content analysis of the open-ended questions
indicated different motivations than either of the close-ended analysis. According
to the multiple responses received from each student, nearly every respondent
indicated ego affiliation reasons were most important in their decision to initially

join Alpha Phi Omega. About half of the sample identified that altruistic reasons
were also most important. Concerning their ongoing connection to the
organization, nearly every student indicated the most impoftant reason(s) were
ego enrichment-related, with ego affiliation needs also cited by a significant
number of students. Least important to their drives to join and continue with

Alpha Phi Omega were social obligation motives.
lnterpretation of the content analysis indicates the need to belong to a
group and affiliate with others are primary factors for this population when
considering whether to join a service organization. Also, this analysis indicates
that the skills and experiences gained through involvement, as well as the
maintenance of social ties, are primary factors when considering whether to
continue with a seruice organization.
These findings are consistent with the theoretical frameworks used for this

study. Erickson (1980) indicates that traditional-aged college students address
the developmental task of intimacy vs. isolation, or, sharing oneself without Iosing

oneself. A natural component of the collegiate experience is the process of self-

85

definition, separate from one's family, which entails experimentation with various
associations- on both an individual and group level. This experimentation would
logically Iead a student to make decisions about membership based on the need
to resolve their developmental conflict. The ego enrichment benefits act as an
incentive for the student to continue affiliating with the organization. The skills
and experiences gained entice him/her to continue to engage with others, thus

supporting his/her efforts nst to isolate, but rather to flift with intimacy in a safe

manner. lt's important to note that ego enrichment responses related to "the
friends I made" were cited frequently and fit well with the ego affiliation motives.

The results of the content analysis also fit with Maslow's (1954) theory of
motivation. lt is appropriate to assume that college students typically have their
level 1 and 2 (psychological and safety/security) needs met by the time they're
ready to consider joining a student organization. Therefore, it is appropriate to

assume that the vast majority of college students are striving to meet either their
belonging or esteem needs (level 3 or 4). Factoring in the stress associated with
adjusting to a collegiate environment, it is understandable that college students
look to meet their level 3 belonging needs, and would report ego affiliation

motives as their reason for joining Alpha Phi Omega. Similarly, after becoming
acquainted with the organization and feeling secure about one's role within it and
connections with other members (satisfying their level 3 needs), it is also
understandable that students would identify ego enrichment motives as their
primary reason for staying involved. By focusing on the development of ones'
skills and experienffis, the level 4 esteem needs will be simultaneously met. The
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acquisition and demonstration of skills and atypical experiences sows validation
and acclaim from others and stimulates feelings of self-worth and competency in
oneself, thereby satisfying one's level 4 needs.

Key Findings
Volu nteer Cha racteristics

College students who belong to and volunteer through a campus-based

community service organization, specificatly Alpha Phi Omega, were most likely
female and considered religion important. These findings are consistent with the
professional literature on college volunteer characteristics (Astin & Sax, 1998;
Fagan, 1992; Undergraduate Study, 1993; Winniford et al,, 1995). Previous
studies found religion to be a signiflcant common factor among college
volunteers (Astin & Sax, 1998; Winniford et al., 1995).
This study also reinforced the importance of previous volunteering
experlence and parental volunteering for predisposing a student to volunteer in
college (Astin & Sax, 1998; Fagan, 1992; Winniford et al., 1995). Finally, the role
friends play in not only informing others about the organization, but also in
influencing students to join the organization, can not be underestimated.
Winniford, Carpenter and Grider (1995) also found similar significance regarding

the influence of peers.
Volunteer Mqlivations
As was demonstrated in the Winniford, Carpenter and Grider (1995) study,
among others (Astin & Sax, 1998; Fagan, 1992), volunteers were not motivated
to volunteer due to socially obligatory reasons.
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The factor analysis conducted in the Winniford, Carpenter and Grider
(1995) study discerned two types of egoism: ego affiliation and ego enrichment.

The current study utilized this discovery and found support for distinguishing
between these two different types of needs. Additionally, the psychosocial and
motivational theories employed in this study also lend support for continuing to

distinguish between these separate needs.
This study produced little distinction between the motivations for initial and

continued involvement. Although different groupings did indicate separate
motivations as most important, statistically, the evidence is weak. Similar
difficulties with significance between initial and continued motivations were
realized in the Winniford, Carpenter and Grider (1995) study as well.
It is important to note, however, that the motivations reported by the

students did change over time. Although each of the analysis rendered different
motivations as most important to the sample, hruo of the three analysis indicated
different types of motivation for initial and continued involvement. Therefore, the
reasons that students choose to initiate volunteering activities are not the same
reasons they maintain their volunteering activities.

The results of this study clearly indicate that college student volunteers
are motivated to perform community service out of concern and compassion for
the welfare of others, and due to the benefits they themselves receive.
Depending on the grouping examined from this study, altruistic reasons were
cited slightly more often than ego affiliation and ego enrichment.
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Strengths and Limitations of the Study
This study builds on the shortcomings found in the Winniford et al., 1995
study by drawing upon subjects from a variety of campuses. This design

difference assisted in expanding the applicability of the findings. However, the
subjects are from a single organization, and held primary leadership roles in their

chapters. These two factors limit the applicability of the findings because Alpha
Phi Omega may attract different types of students interested in voluntary

community service, and/or may possess organization-specific qualities that limit
generalizability to other seruice organizations. Additionally, the type of student
drawn to the leadership positions of top chapter offices may be motivated

differently from those who are not in leadership positions. The findings do,
howevei, provide detailed information about Alpha Phi Omega's membership and
their motives for joining and remaining with the organization.
It also merits noting that the geographical factors may limit the applicability
of this study's findings. Although encompassing a larger geographical area than

the Winniford study (a single collegiate institution in Texas), the current study
involves subjects enrolled in secondary institutions located in the Upper Midwest.
It may be possible that the motivations of college student leaders vary by region
of the country and would differ from those found in the Upper Midwest.

Other threats to the interpretation of this study are the retrospective and

self-report design issues. Over half of the sample joined Alpha Phi Omega two
or more years ago, thereby calling into question the validity of their ability to
accurately recall their reasons for initially joining the organization. Similarly, the
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self-report design doesn't allow for objectivity. lt is also important to note that
social desirability bias may have had significant impacts on the findings of this

study. AIpha Phi Omega is a service organization. lts reputation on campuses is
that of selfless service to others. The subjects in this study were in positions of
leadership within their chapters and therefore looked upon as role models and
norm-setters for the membership. The potential for responses to be influenced
by these factors is very real.

Additionally, the small non-randomized sample size of this study limited
the findings significantly. Even distribution was observed across academic
majors, otficer positions and year in school. However, many subject sub-groups

were minimally represented in the sample (i.e., first year students) severely
limiting the reliability of their responses.

The small sample size also led to unreliable factor analysis results. Foster
(1998) cautions that factor analysis should not be conducted with samples less

than 100. Although a valuable tool to discern if the items are grouped into
meaningful variables, the factor analysis conducted here cannot be seen as

having produced usable information.

lmplications
The current study has implications for volunteer-utilizing organizations as
well as for the public sector. The social work profession can also benefit from
these findings.

Volunteer Utilizi

Orqanizations

This study demonstrates that college students are motivated to engage in

90

voluntary community service. lf volunteer-utilizing organizations are not already
engaging college students, they should seriously consider including them among
their marketing targets.
This study also provides credible information for developing stronger and
more distinctive recruitment and retention programs for this population. lt is clear
that for most college students their motivations shift with time. This requires

organizations to design flexible and distinct recruitment and retention programs in
order to meet the needs of their volunteers and succeed in attracting and
retaining their services. Additionally, when designing programs careful attention

should be paid to the power of peer relationships and their influence on decisions
to join and to continue participating in activities.

This study also demonstrates that the key to retaining college student
volunteers is dependent on the organization's ability to determine what need the
volunteer seeks to meet, and the organization's ability to satisfy that need for the

volunteer. Key components identified in this study were ensuring the volunteer
sees how his/her efforts benefit the intended recipient(s), provide opportunity for
skill development and personal grov'rth, provide social opportunities and

encourage social interaction, endeavor for activities to be fun and enjoyable, and
remember that the needs of a volunteer change over time and so too will his/her
motivations.

Public Policv
The current study clearly indicated a direct relationship between
volunteering in college and volunteering prior to college, as well as with parental
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volunteering. lf Americans are interested in continuing to pursue the devolution
of responsibility for meeting citizenry need, then an expansion of community
service opportunities and supports must occur in order to engage the citizenry in

meaningful and productive ways,
Expansion of service-learning programs into all public elementary and
secondary settings would begin to lay the foundation for life-long service.
Strategies to professionalize the role of the volunteer manager should be

explored and pursued in order to adequately guide the development and
maintenance of the opportunities.
Finally, current national programs directed towards engaging college

students in various volunteer and community service activities (i.e., AmeriCorps)
should be expanded in order to continue to cultivate adults with strong citizenship
values and actions. Additionally, the results of this study should be incorporated
into training programs for volunteer coordinators/managers.
Social Wq.!'I
\Jryith

social works' history firmly rooted in voluntarism, the present study is

germane to the field of social work, especially as the public sector continues to

increase its reliance on the voluntary sector for assistance in addressing unmet
social needs. Furthermore, as the pendulum of popular opinion and
accompanying resources continues to swing towards the more conservative,
attention to voluntary community service and its labor force is prudent,
particularly towards the college student populations who often find themselves
more available for voluntary community service.
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As stated earlier, it appears inevitable that the fields of social work and
volunteerism are moving towards a closer working relationship. lf the trends
towards devolution and the reliance on less formal means of assistance continue,
the social worker and the volunteer will find themselves endeavoring side-by-

side. Because of the common ancestry, social workers are the appropriate
professionals to demonstrate a new working partnership. Social workers need to
be aware of the unique motivations of the unpaid labor force in order to maximize

the benefits of the partnership and harness the energy and good-will which
college students offer.

Recommendations for Future Research
Further research on the characteristics and motivations of college student
votunteers is warranted, The benefit of additional studies involving collegespecffic samples is great due to the dated and limited information currently
available.

The results of this study indicate that the volunteer motivations of college
students change over time; the reasons they becorne involved with community
service organizations are not necessarily the reasons they choose to continue
their involvement. Therefore, additional research which further explores the
reasons behind this shift would contribute greatly to the current Iiterature and
assist volunteer-utilizing programs better distinguish their recruitment strategies
from their retention strategies.
Considering all subjects in the current study were members of a single
organization, future research utilizing college student volunteers from a variety of
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campus-based community service organizations would be interesting. Research
of this nature would provide the opportunity to determine if and/or how volunteer

characteristics and motivations vary by organization, and whether specific
contributing organizational characteristics could be possible factors.
It would also be beneficial to explore whether the characteristics and/or

motivations varied when the source of the volunteer activity shifts. This study
examined subjects who engaged in community service due to membership in a
service organization. A future study that included subjects who also volunteered
due to class-based instruction (i.e., service-learning), and/or independently

through cornmunity-based organizations, would elicit clearer information
regarding motivation in relation to the various avenues for engagement in
volunteer activity.
Finally, a study comparing the characteristics and background factors of

volunteers to non-volunteers would allow for the possible identification of
qualities unique to the volunteering population.

Summary
The findings of this research produced additional information for use by

volunteer-utilizing organizations in the development of stronger, more successful
recruitment and retention programs. Equipped with a larger knowledge base
regarding the motivations of young adult volunteers, program administrators can

strategize and manage from a more informed perspective. Additionally, this
research contributes valuable information to the field of social services,
specifically at its juncture with the volunteer sector.

94

Finalty, it is the hope of this author that the ultimate outcome of this study

will be further research to determine whether possible indicators exist for
voluntary community service in young adulthood. lf it is possible to equip our
youth for voluntary community service in adulthood, then perhaps it is also
possible to raise generations of Americans who give unselfishly of their time and
energy.
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Characteristics of Students lnvolved in Service

Student
Characteristics
All undergraduates
Type of lnstitution
At universities
At four-year colleges
At two-year colleges
Student Status
Full-time undergrad uates
Partti me u nderg rad uates
Gender
Females
Males
Residential Status
Residential students
Commuter students
Race/Ethnicity
Caucasians
Blacks
Hispanics
Asian Americans
Age
Students 25 years old or younger
Students over age 25
Employment
Students working less than 20 hours per week
Students working more than 20 hours per week
Students not working
Geographic Region
Students in the West
Students in the Midwest
Students in the South
Students in the Northeast
Source: Undergraduate Study, 1 993.

Percentage
Participati
64o/o

68%
6Toio

s9%
65%
59%
66%
82o/a
75o/o

58%
65%
65%
61o/o

5s%
65%
63%
68%
61%
640/o

67olo

65%
64%
61%
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Appendix B: Service Organization Survey

Service Organization Survey
Please complete the following questions by circling the number(s) of the
appropriate response (s).

Instrugtions:

Ql.

Please indicate which office you hold in your Alpha Phi Omega chapter/group.

I President
2 Vice President of Service
3 Vice President of MembershiP

4
5

Q2. How did you originally find out about Alpha

I Friends
2 Your College Newspaper
3 Flier/Poster

Q3.

4
5
6

Treasurer
Secretary

Phi Omega? lcircte allthat apply)
Campus Activities Fair
Don't Remember
Other:

Who influenced you the most to become involved in a seruice organization?
(circle all that apply)

1
2
3

4

Friend(s)
Parent(s)
Teacher(s)/Faculty/Staff

5

6

Religious Leader(s)
Other:
No One

Q4. Please indicate how long you have been a member
including your Pledging Period.
1 Less than 6 months

2
3
4

Q5.

5
6
7

months
13-18 months
6-12

Q7.

25-30 months
3l-36 months
Over 36 months

19-24 months

During this semester, approximately how ma,ny hours have you been involved
in volunteer service activities per week?
26-30 hours
Under 5 hours
3l-35 hours
5-10 hours
36-40 hours
I 1- 15 hours
Over 40 hours
L6-ZA hours
?l-25 hours

6
7
I
9

I
2
3
4
5

Q6.

of Alpha Phi Omega,

What is your classification?
1 First Year Student
2 Sophomore
3 Junior

4
5

Senior
Graduate Student

Please indicate what you are majoring in:
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are open-ended in order to give you an
yolu
own thoughts about your service motivation. Use the back of
opportunity to express
the survey if additional space is needed.

Instructions: The following questions

Q8. Please explain what initially

motivated you to become involved in a service

organization.

Q9.

What currently motivates you to stay involved in a service organization?

Page 2
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about your college/university that you think helps or
hinders students' involvement in volunteer service activities? Please explain.

Ql0. Is there anything special

IEstructions: The following section of the survey reflects reasons for volunteering that
have been reported for other groups. Part I assesses initial reasons for
becom-ing involved in a volunteer service organization. Part II assesses reasons
for staving involve-d in the service organization. Using the scale below, please
respond to each of the following statements by circling the number that best
expresses the importance of each reason. Mark one answer for each.

Important,
Crucial
l2

Very

Part

I.

QII

Important, but
not Crucial

Somewhat
lmportant

Not Important,
No Impact

J

4

My initial reasons for becoming involved in

.

a setryice oryanization:

Because of the people I could meet and friendships

1234

I could make with others

Q12.

Because of an inner sense of benevolent (charitable)
interest in others.

Ql3. To accomplish something worthwhile/useful

for others.

1234

t2

J

4

Q14. I thought I would enjoy the work.

I

2

J

4

Q15. It was an opporrunity to learn new skills.

1

2

J

4
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Very Important,
Crucial

Important, but
not Crucial

Somewhat
Important

Not Important,
No Impact

1

?

J

4

give something back to society since I
am so fortunate.

1234

Because of the genuine concern I had for the particular
population I wanted to serve.

1234

Qt6. I felt I should
Q17.

Q18. It was an excellent way to show future employers that

r234

I am interested in the community and helping others.

Ql9.

Because of the value my parents place on
service.

corlmunity

Q20. It was a way to explore careers in which I may

1234
1234

be

interested.
Q21. To enrich my personal life.

Q22. My friends were involved in the service organization.
Q23.

Someone close to me has needed/received help in
the past.

t234
1234
r234

Q24. To broaden my experience.

I

2

34

Q2s. I wanted to serve (contribute to) the community.

I

2

J

4

I

2

J

4

I

2

J

4

Q26. I hoped that someone would help me or my family
I/we needed help.
Q27.

if

It gave me a good feeling or sense of satisfaction to
help others.

Q28.

Because of my strong sense of social responsibility.

of

1234
1

2

3

4

Q30. It upset me to see people in need.

I

2

J

4

Q31. Because I had a lot to offer others.

I

2

J

4

I

2

J

4

Q2e. Because

Q32.

a concem

of those less fortunate than me.

For the leadership opportunities it could provide.
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Very Important,
Crucial
I

Important, but
not Crucial

Somewhat
Important

Not Important,
No Impact

2

J

4

Q33. A volunteer once helped

me.

Q34. It made me feel needed.

1

2

3

4

I

2

J

4

I

2

J

4

I

2

3

4

1

2

J

4

Part II. My reasons for gtavinq involvpd in a service organization:

Q35. It is an opportunity to learn new

skills.
conrmunity

Q36.

Because of the value my parents place on
service.

Q37.

Because of an inner sense of benevolent (charitable)

interest in others.

Q38.

Because of the genuine concern I have for the

Q39.

Because of the people I meet and friendships
with others.

1234

particular population I am serving.

I make

t234
1234

Q40. It makes me feel needed.
Q41. I would hope that someone would help me or my
family if Uwe needed help.
Q42. It is an excellent way to show future employers that

1234

1234

I am interested in the commumty and helping others.

Q43. I feel I should give something back to society since
I am so fortunate.

r234
1234

Q44. To broaden my experience.

1

2

J

4

Q46. Because of my strong sense of social responsibility.

I

2

J

4

Q47. It upsets me to see people in need.

1

/-

J

4

I

2

3

4

Q4s.

A volunteer once helped me.

Q48. My friends were/are involved in the service
organization.

a,
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Very Important,
Crucial

Important, but
not Crucial

Somewhat
Important

Not Important,
No Impact

1

?

J

4

Q49. To enrich my personal life.

1234

Q50. It gives me a good feeling or sense of satisfaction to

1234

help others.

Q5l. Someone close to me has needed/received help in the

t234

past.

Q52. It is a way to explore careers in which I may be

1234

interested.

Qs3.

For the leadership experiences it provides.

r234

Q54. I am concerned for those less fornrnate than me.

I

Z

3

4

Qss. Because I have a lot to offer others.

I

2

J

4

Qs6. I enjoy the work.

I

2

3

4

Qs7. I want to contribute to the community.

I

2

J

4

Qs8. To accomplish something worthwhile/useful for others.

I

2

J

4

Instructigns:

Please answer the following questions about your background by circling
the appropriate response.

Q59. Were you involved in community service/volunteer work prior to entering
college?
I Yes

2

Q60. If

No (If no, skip to Q63)

yes, please indicate when you were involved in community service/volunteer

WOfk.

1
2
3
4

(circle all that apply)

Elementary School
Junior High/Middle School
High School
Between High School and College
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Q61. Indicate who influenced you the most to become involved in community
service/volunteer work prior to college.

I
2
3

4
5
6

Friend(s)
Parent(s)
Teacher(s)

Public Figure(s)
Religious Leader(s)
Other:

Q62. Indicate the extent to which your parent(s) werelare involved in community
service/volunteer work.

1
2
3

Not Involved
Moderately Involved
Extensively Involved

Q63. Estimate your parent(s) annual family income'

4
5

I Unknown
2 Below S 20,000
4 $ 20,000 to $ 39,999

$40,000-59,999
Over $ 60,000

Q64. Indicate the population of the city you consider to be your hometown.

I
2
3

4
5

1,000
1,000 to 9,999

Under

50,000 to 200,000
Over 200,000

10,000 to 49,999

Q65. Select a description that best reflects your political orientation.

I
2
3

Liberal
Middle of the Road
Conservative

Q66. On a scale of l-3, indicate how important religion is to your everyday life.

I
2
3

Not Important
Moderately Important
Very Important

Q67. Your gender:

I
2

Male
Female

Q68. Your racial or ethnic identification:

1
2
3

European American
African American
Hispanic/Latino/Chicano

4
5

Asian American
Other:

This completes this questionnaire.

THANK YOU FOR PARTICIPATING IN THIS IMPORTANT STUDY!
Please return this survey, along with the other survey, in the enclosed envelope.
Page 7
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Appendix C: Design Gorrespondence

Prel im inary I ntrod uctory Lette r

Cover Letter
Gift Postcard
Rerninder Postcard
Final Thank you
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February 20, 1998

Dear Alpha Phi Omega Officer,

I sincerely hope this leffer finds you well

and in good health!

I am writing today to invite you to participate in a study I arn conducting as part of my
graduate work at Augsburg College. I am looking to explore whether voluntary
community service among young adults is a predictable behavior.

I have selected you as a possible participant for two reasons: (l) Your membership in
Alpha Phi Ome EL aprominent voluntary community service organization for young
adults, and (2) Your present position as an officer at your chapter (either President, Vice
President of Service, Vice President of Membership, Treasurer, or Secretary).

I am interested in conducting this study in order to explore whether a correlation exists
between the motivations of young adults who participate in volunteer community service
activities, and the components they recall being present in their lives during their high
school years.
The study consists of two surveys. In order to ensure an imonymous study, I am mailing
the surveys to everyone. It is up to you to decide if you wish to participate. Within the
next two weeks you will receive a packet from me which contains a cover letter and the
two surveys. The surveys will take around a total of 30 minutes to complete. You may
find it helpful to schedule time now in a quite location in order to complete them. The
surveys will primarily ask multiple-choice style questions about why you joined Alpha
Phi Omega, why you continue to be involved in Alpha Phi Omega, and whether various
components were present in your life during your high school years.

As an incentive for your participation in this study, I am offering an appreciation gift to
you for your assistance. More information about how to receive this pin will be sent to
you in the packet you will receive in a few weeks.

will contribute significantly to furthering
knowledge about volunteering. Additionally, you may like to know that the results of
this study will be sent to Alpha Phi Omega for their use in planning their membership and
Please know that your participation in this study

recruitment programs.

It is important that you know that your participation in this study is voluntary. If you
should decide not to participate, your relationship with and participation in Alpha Phi
Omega will not be affected in any way.
Please feel free to contact me

if you should have any questions. Otherwise, I'd like to

113
thank you in advance for your time and cooperation! I look forward to gathering the
information you choose to share with me.
Fraternally,

Tanya Refshauge
2176 Highland Parkway
St. Paul,

Minnesota

551

l6

Home Phone: 61 2.690.9640
E-Mail : tanyakr@aol.com
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March 1, 1998

Dear Alpha Phi Omega Officer,

I am writing today to again invite you to participate in the study I am conducting as part
of my graduate work at Augsburg College. If you recall, you received a letter from me
two weeks ago introducing myself, and the study I am conducting.
Once again, I have selected you as apossible participant for two reasons: (l) Your
membership in Alpha Phi Ome Et, &prominent voluntary community service organization
for young adults, and (2) Your present position as an officer at your chapter (either

president, Vice President of Service, Vice President of Membership, Treasurer, or
Secretary).

Also, I'd like to remind you that I am interested in conducting this study in order to
explore whether a correlation exists between the motivations of young adults who
participate in volunteer community service activities, and the components they recall
being present in their lives during high school.
Enclosed please find the following:
E "service Organization SurveY"
Er Revised o'Profiles of Student Life: Attitudes and Behaviors" Survey
Er Self-addressed, stamped envelope (for returning completed surveys to me)
EI Postcard (to request your appreciation gift)

It is my suggestion that you schedule around 30 minutes in a quiet location to facilitate
the completion of both surveys. When you have completed them, simply send them back
to me in the envelope I've enclosed for your use.
Please know that your participation in this study

will contribute significantly to furtherit g

knowledge about volunteering. Additionally, you may remember that the results of this
study will be sent to Alpha Phi Omega for their use in planning their membership and
recruitment programs.

It is important that you know that your participation in this study is voluntary. If you
should decide not to participate, your relationship with and participation in Alpha Phi
Omega will not be affected in any way.
Additionally, you should know that a few of the questions in the second survey are
somewhat sensitive in nature. Should you experience an unpleasant response to these
questions, I am including the phone number for your campus counseling office:

115

Finally, enclosed you will find a postcard which will allow you to receive your
appreciation gift. Once you have mailed your surveys, simply drop the postcard in the
mail, and your Alpha Phi Omega pin should arrive within a few weeks.
Thanks again for your assistance with this study! Feel free to contact me if you should
have any questions.

Fraternally,

Tanya Refshauge

2176 Highland Parkway
St. Paul, Minnesota 551 l6
Home Phone: 6 I 2.690.9640
E-Mail : tanyakr@aol.com
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Please Send Me A Pin..,
Yes, I'd like to receive my Alpha Phi Omega pin as an appreciation gift for
the time and energy I invested in completing the surueys for your study on
the motivations of young adults who participate in volunteer community
seruice activities.
PleaSe forward my pin tO: luse an address for

the end of May and please print clearly)

NAME
ADDRESS

CITY/STATE/ZIP

Thank you again for your assistance!!

117

IIeIlo!! Hello!!
Just a reminder about the surveys you received a few weeks ago. If by
chance you have not yet had a chance to complete and forward them to me,
it would be very helpful if you could find time to do so. I very much am
looking forward to having enough data to complete this study, as well as
enough data to generate significant results to truly make the study
meaningful.

If you should

have any questions, please do not hesitate to contact me !

Thanks ag.ein for all your assistance with my thesis and my graduate work!
Tanya Refshauge
2176 Highland Parkway
St. Paul, Minnesota 55116

Home Phone: 6 I 2.690.9640
E-Mail : tanyakr@aol.com
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June,1998
Dear Alpha Phi Omega Officer,

I wanted to be suxe to take the time to thank you, again, for your willingness to
participate in my study for my graduate thesis.
Your willingness to provide information was absolutely invaluable to expanding what we
know about volunteerism... about how to equip young people with the necessary tools to
increase the likelihood they will volunteer as young adults.

My sincerest gratitude for giving unselfishly of your time and energy.
Fraternally,

Tanya Refshauge
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Appendix D: Consent Request and Approval Letters

Janet Winniford Consent Request Letter
Janet Winniford Approval Letter

Alpha Phi Omega Consent Request Letter
Alpha Phi Omega Approval Letter
lnstitutional Review Board Approval Letter
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2176 Hightand Parkway
St. Paul, Miruresota 551

l6

February 17, 1998

Janet C. Winniford

2802 Manzano
College Station, Texas 77845

Dear Ms. Winniford,

I am writing to ask your permission to utilize your "service Organization Survey" from
yow dissertation "An analysis of the motivations and traits of college students involved
in service organizations." I am completing my graduate studies in social work at
Augsburg College in Minneapolis, Minnesota, and am exploring the possible existence of
altruistic indicators for my thesis.

At the suggestion of Dr. Stan Carpenter, I ordered your dissertation from Texas A&M
University for review and found it to be solid and compelling research. Consequently, I
decided it would be a useful tool in the design of my study.
I would like to administer your tool (slightly revised) to 90 chapter officers of Alpha Phi
Omega in the area known as Region IX (Iowa, Minnesota North Dakota, South Dakota
and Wisconsin), to determine the motivation of each suhject. Subsequently, I would like
each subject to complete a revised survey of the Search Institutes' "Proftles of Student
Life: Attitudes and Behaviors." This second survey is designed to elicit the
developmental assets the subject recalls being present in his/her life during his/her high
school years. Through analysis, it is my hope to discover possible correlations between
the life components present in the subjects' adolescence, and altruistically motivated
volunteer community service in young adulthood.
I do hope that you will find my inquiry flattering and agree with me that the potential
implications of my research are intriguing. As a social worker, I am immensely
interested in discovering methods by which a community can work to meet its' own
needs. Being able to equip young people with tools in adolescence that will lead to
altruistic behavior as adults feels like an excellent step towards building community
ownership for a corlmunities issues.

If it is your pleasure to grant me permission to utilize your "service Organization
Survey," I would like to thank you now. I also need to ask that you respond in twitinghand or typed- regardless of your response, in order to document a thorough and
complete process for Augsburgs' Institutional Review Board.
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I sincerely appreciate your time, and hope that your doctoral work has served you well.
Sincerely,

Tanya Refshauge, LSW
Home Phone: 61 2.690 .9640
E-Mail Address: tanyakr@aol.com

cc: Dr. Stan Carpenter

TEXAS A&M UNIVERSITY
College Stotion, Texos 77843-1256

uaq) 845-4728
FAX (409) 845-3320

March 4, 1998
Jon Winniford
Associote Vice President for Student Affoirs

Tanya Refshauge
2176 Highland Parlovay
55116-1313
St. Paul,

MN

Dear Tanya:

am giying my permission for you to use the "service Organization
ccrM
Analysis of the Motivations
Sgrvet''that served as ttre basis of my study,
and Traits of College Students Involved in Service Organizations." I would
be pleased for you to modify and use the survey in your research. Your study
sounds very interesting and worthwhile'

I

Good luck and let me know

if you have any questi ons. Thanks.

Associate Vice President
for Student Affairs
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2176 Highland Parkway
St. Paul, Minnesota 551

l6

February 8, 1998

Patrick Burke, National Executive Director
Alpha Phi Omega
14901 East 42"d Street
Independence, Missouri 64055

Dear Patrick,

I am writing today to inquire about the feasibility of utilizing Alpha Phi Omega chapter
offrcers in a study I arn conducting as part of my graduate work at Augsbrng College.

I am looking to explore whether voluntary community service among young adults is a
predictable behavior. I am interested in conducting this study in order to explore whether
a correlation exists between the motivations of young adults who participate in volunteer
community service activities, and the components they recall being present in their lives
during their high school years.
I am looking to utilize Alpha Phi Omega officers as possible participants for two reasons:
( I ) their mernbership in a prominent voluntary community service organization for young
adults, Alpha Phi OmeBL and (2) their present position as an officer at their
chapter/group (either President, Vice President of Service, Vice President of
Membership, Treasurer, or Secretary) which signifies a genuine a cofirmitment to
volunteer community service. I would like to mail the surveys to the 90 chapter officers
from the chapters, petitioning group, and interest group in Region IX (IowE Minnesota,
North Dakota, South Dakota" and Wisconsin).
The study is anonymous and completely voluntary. It is the young adults' choice
whether to participate or not. The study consists of two surveys, which will be mailed, in
packaged sets to the each chapter/group; each set will be simply identified with the
officers' title. The surveys take approximately 30 minutes to complete and will primarily
ask multiple-choice style questions about why #tre joined Alpha Phi Omega, why s/tre
continues to be involved in Alpha Phi Omega, and whether various components were
present in hisftrer life during his/trer high school years.

As an incentive for his/her participation, I am offering an appreciation gift for his/her
assistance.

It is my expectation that Alpha Phi Omega may be interested in the findings of this study.
Therefore, I plan to forward my results to you for use in your membership and
recruitment program planning.
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I am enclosing

a copy of the preliminary introductory letter that the officers would

receive for your reference.
and purpose meets with your approval, written notification of the
Fraternities approval and permission would he greatly appreciated. Should you have any
questions or concerns, please do not hesitate to contact me.

If this study design

I look forward to hearing from you in the near future.
Fraternally,

Tanya Refshauge
Home Phone: 612.690.9640
E-Mail: tanvakr@iaol. conr
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After careful review of your request, on behalf of the National Fraternity I am
gr"i"s you permission to conduct a surrey of 90 Chapter Of;ticers of Alpha Phi
b*"[" *itt in your regiorL which is part of your graduate work at Augsburg
College.
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This permission to solicit the Chapters of your Region with two surveys as
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described in your letter is a one time only privilege. It is understood that
survey stgdyis anorymous and completely voluntary in regard to the student
participation.
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DATE:February 26, 1998
TO:

Tanya Refshauge
2176 Highland Parkway
St. Paul, MN 55116-1313

FROM;

Michael Schock, Ph.D.
Chair
Institutional Review Board
612-330-1725 or FAX 612-330-1493
E-mail: schock@augsburg.edu

RE:

Your IRB Application

Yoq project has been reviewed and approved with one condition. Your data may
not be anolymous if 'pin' card reveals participant. Therefore, your study is
confidential. Please change wording from anonymous to confidential. Your IRB
approval number is 97-42-02
This number should aPPear on consent forms and letters to research subiects.

If there are substantive changes to your project which change your procedures
Tgglidi.SJhe use of human subjects, you should report them to me by phone
(612-330 -1725) or in writing so that they may be revi-ewed for possible inireased risk.

Copy:

Thesis advisor

DEPAHTMEI{T OF SOCIAL WOHH

Campus Box #81

,

o
ZZ11 Riverside Avenue " Minneapolis MN 55454 " Tel. (612)330-1189 Fax (612)330-1493
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Appendix E: Statistical Findings

Percentage of Students Who Rated Each Item as Very lmportant or lmportant as
Grouped According to Researcher-defined Motivation Categories
Results of Content Analysis of Researcher-defined
Motivation Categories for lnitial and Continued lnvolvement
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Percentage of Students Who Rated Each ltem as Very lmportant or
lmportant as Grouped According to Researcherdefined
Motivation Categories
lnitial
lnvolvement

12C

Item #
13
25
27
12
29
31

58
57
50
37
54
55

30
17

47
38

11 39
34 40
22 48
24

44

14
21
32
18

56

49
53

42

20

35
52

16
28

43
46

26

41
36
51

15

19
23
33

45

Altruism
To accomplish something worthwhile
I wanted to serve the communitY
Good feelings/satisfaction of helping
B/c of a benevolent interest in others
Concern for those less fortunate
Blc I had a lot to offer others
It upset me to see peoPle in need
My genuine concern for those served
Eqq Affiliation
B/c of the people and friendshiPs
It made me feel needed
B/c my friends were involved

Ego Enrichment
To broaden my experience
I thought I would enjoy the work
To enrich my personal life
For the leadership opportunities
Show future employers I'm interested
in the community and helping others
An opportunity to learn new skills
To explore careers
Social Obliqation
To give back to society
Strong sense of social responsibility
Hope someone would me if needed
Parents value on service
Someone close needed help before
A volunteer once helped me

78.7

25.5

85.1
40.4
36.2

59.6
23.4
40.4

31.9
36.2 t
34.0 i

42.6
34.0
40.4
44.7

89.4
87.2
70.2
66.0
61.7

48.9
61.7
29.8
59.6
21.3

29.8 i
29.8 [
40,4 i
21.3 t

36.2
17.0

53.2
21.3

31.9
8.5

29.8 (
31.9 t

38.3
36.2
27.7
31.9
14.9
6.4

70,2
61.7
46.8
40.4
25.5
1 2.8

29.8
34.0
17.0
8.5
12.8
6.4

46.8 :
34.0 (
34.0 t
25.5 i
17.0 i

93.6
93.6

19.1

40.4
46.8
36.2
25.s

87 2
74 5
66 0
55.3
44.7

36.2
14.9
12.8

48.9
25.5
23.4

38.3
44.7
36.2
25.5

51 .1

17.0

4.3

31.9
25.5
19.1

8.5
10.6
6.4

12

23.4 g
29.8 s
38.3
31.9 [
42.6 7
44.7 1
38.3 €
36.2 €

14.9
36.2
29.8

57.4
59.6
68.1
34.0
19.1
19.1
19.1

17.O

Continued
lnvolvemen'

91 3

68.1
61.7
53.2
55.3
36.2
27.7
?,3.4

E

E

4?..6 (

lrlgte. N=47 for each mean listed. Highest percentages for each type of
motivation are bolded. "1" = "Very lmportant, Crucial," "2" = "lmportant, but not
Crucial" and "C" = "Cumulative.'

6.4

a
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Results of Content Analysis of Researcher-defined
Motivation Categories for lnitial and Continued lnvolvement
lnitial
N

Altruistic
Help Others
Contribute to Community
Something Worthwhile
ServiceA/olunteering
Help the Environment
TOTAL
Ego Affiliation
lnvolvement
People/Friends
Use of Extra Time
Fun

TOTAL
Ego Enrichr.ne_frtt
Good Feeling
Skill/Leadership Development
Resume
Career Goal
Eagle Scout'step'
Networking Opportu n ity
Success
TOTAL
$qcial Obliqation
Social Responsibility
Scholarship Obligation
Faith requirement
'Stressed' by Major Dept.
Organ izational Pledge/Credo
TOTAL
Mlscellaneous
Previous lnvolvement
lnfluence of Parents
lnfluence of Cousin
lnfluence of Siblings
TOTAL

Continued
o/o

11

23.4o/o

7
2
2

14.90/a

1

4.3o/o

4.3%
2.1o/o

23

48.9%

19
18
3
3

40.4V"

43
I

38.3%
6.4o/o
6.4o/o

N
4
2
3
4
0

13
10
27
0
5

91.5%

42

17.Oolo

33

4.3%

I

1

4.3o/o
2.1o/o

0

1

2.1olo

0

2
2

0
0

14

1

1

29.8o/o

4

8.5%

1

2.1olo

1

2.1%

1

?.10/a

0

7
18
2
1

14.9o/o

45

27 .7%

21.3%
57.4o/o

10.6%
89.4%
70,2010
19.1o/o
2.1o/a

?.1%
2.1%
95.7o/o

8.5%

6

12.8o/o

1

0
0
1

44.7o/o

8.5%

4.3%

4.3o/o

2.1%

8.5%
4.3o/o
6.4o/o

4
0
0
0
2

38.37o

0

21

1

ols

2

21%
2.1o/o

4.2%

Note" Percentages were calculated using the total number of respondents
(N=47) to reflect the percent of respondents who cited particular motivations.
The highest percentages are bolded.
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Appendix F: Miscelleneous

Content Analysis Response Category Definitions

Search lnstitute Consent Request Letter
Search lnstitute RePIY Letter
Search lnstituie Consent Request Lette r #2
Search lnstitute APProval Letter
Profiles of Student Life SurueY
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COHTENT ANALYSIS REPONSE CATEGORY DEFINITIONS FOR
QUESTIONS ON MOTIVATIONS FOR INITIAL AND CONTINUED
INVOLVMENT WITH VOLUNTEER SERVIGE ORGANIZATIONS
ALTRUISTIC
Help Others: A general category to utilize when respondents do not specify what motivates
them to help others. Exception: When students say "it makes me feel good to help
others,'categorize the response as qood feelings since the reason that they help
others is specified (i.e., because it makes me feel good).
Contribute to Communitv: When a response indicates that the individual wants to contribute
something positive to the community - either the university community or the
community at large.
Somethinq Woflhwhile: When the response indicates a desire to accomplish something
worthwhile/useful for others; to make a difference.
EGOISTIG

People/Friends: This category includes the following dimensions: "people I meet," "friends
make," and "because my friends are involved."

I

Good Feeling: Responses which focus on how involvement in service makes the volunteer
feel (i.e., feels good, rewarding, satistying, fullfilling, enjoyment, pride, etc.).
Skill/Leadership Developmel!: Responses that indicate the students' interest in developing
themselves (i.e., the opportunity to develop new skills, leadership opportunities, etc.).
Resume: When the reason for service is for the future benefit it could bring them (i.e., "it
looks good on my resume,' 'to show future employers of my interest in service).
Use of Extra Time: When respondents refer to their motivations for involvement in terms of
effectively using their time or schedule (i.e., .to fill my extra time," "to make productive
use of my time," and "to do something worthwhile with my time').
F-Un: When the primary thrust of the response is to have fun or to have a good time.

Exceotion: lf the response is "The fun I have with the people," categorize the
response as people/friends, not as fun since the focus of the fun is the people.

SOCIAL OBLIGATION
Social Respgnsibilitv: When individuals express responses that infer a sense of obligation,
guilt or exchange of services (i.e., "to give something back to the community,"
.because
I would want the same in return," "l should help others").
Requirement: When the reason for service is due requirements for participation in a group,
or use of resources (i.e., scholarships, club requirements, part of major, credo, etc.)
MISCELLANEOUS
Previous lnvolygment: When respondents indicate that their motivation for involvement is
because they were involved in high school or in others service activities.
lnfluence of Far"o!!y: When the reason for involvement was because of parental, sibling or
other relative's encouragement or involvement.
lnvolvement: When respondents indicate an interest in being involved, either in general, in
the community, or in service.
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2176 Highland Parkway
St. Paul, Mimesota 55116

February 17, 1998
Dy Drake, Ph.D.
Search Institute
700 South 3'd Street, Suite 210
Mirureapolis, Minnesota 55415

Dear Ms. Drake,

I arn writing to ask for permission to utilize the "search Institute Profiles of Student Life:
Attitudes and Behaviors" survey. I am completing my graduate studies in social work at
Augsburg College in Minneapolis, Minnesota, and am exploring the possible existence of
altruistic indicators for my thesis.
I would like to administer two surveys to a group of 90 college students in Iowa,
Minnesota, North Dakota, South Dakota and Wisconsin, who happen to be chapter
officers of a national service organization, Alpha Phi Omega. The first survey is the
"student Organization Surey" from a dissertation by Janet Winniford. This survey is
designed to elicit each subject's motivation for his/her volunteer community service.
Subsequently, I would like to administer a revised version of the Search Institutes' survey
to those 90 college students. It is my hope that the revised version will elicit the
developmental assets the subject recalls being present in hisftrer life during his/]rer high
school years. Through analysis, I hope to discover possible correlations between
developmental assets present in the subjects' adolescence, and hislher motivation for
volunteer corlmunity service in young adulthood.

I do hope that you will find my inquiry thought provoking and agree with me that the
potential implications of my research are intriguing. As a social worker, I am immensely
interested in discovering methods by which a community can work to meet its' own
needs. Being able to equip young people with tools in adolescence that will lead to
altruistic behavior as adults feels like an excellent step towards building community
ownership for a communities issues.
I have attached a copy of the revised survey fbr your reference. You will find that I have
used every question from the original survey, except for the first four (age, grade, sex,
race). Each question used has been re-written in the past tense, asking the subject to
reflect on his/her life dwing high school.

If it is your inclination to grant

me permission to utilize the "search Institute Profiles

Student Life: Attitudes and Behaviors" survey, I would like to thank you now. I
anticipate that you should may have questions for me, as well as possible conditions

of

133
attached to your pennission to use the revised survey. Please, do not hesitate to contact

me at your earliest convenience.
me permission to utilize this revised survey, I would like to ask that you
respond in writing to facilitate documentation of a thorough and complete process for

If you will grant

Augsburgs' Institutional Review Board.

I sincerely appreciate your time, and look forward to hearing from you in the near futue.
Sincerely,

Tanya Refshauge, LSW
Home Phone: 612.690.9640
E-Mail Address: tanyakr@aol.com

Search
INSTITUTE

Practical researc'h
lsenefititry childrcn
and youth

March 2, 1998

Tanya Refshauge, LSW
2tl6 Highland ParkwaY
St. Paul MN 55116
Dear Ms. Refshauge:
Search Institute
Thank you for your request to use an -a{aptation of our survey., in:ET:1t
your masters
for
tool
collection
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,i Sn
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about
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put
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Thresher square wesr, 700 south Third streer, suite 2 10, Minneapolis, MN
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2) 376-8955

'

Fax: (612) 376-8956

Tanya Refshauge
March 2, 1998
Page 2

5.

Us,e of.a control group. Your study design is intended to "discover possible
correlations between developmental assets present in the subjects' adolescence, and
his/trer motivation for volunteer community service in young adulthood." However,
yoq design includes o$f those students who currently are involved in a national
service organization, Alpha Phi Omega. Thus, you are using a biased sample. The use
of a control group is one way to strengthen your ability to make conclusions about an
individual's motivation to be involved in community service as young adult.

As you ciur see, I have strong concerns about the adequacy of using the Profiles of Student
as a data collection tool in your proposed design. Quite simply, you are
intending to use the survey in a manner other than for which it was designed. I encourage
caution and strongly suggbst you reconsider your researih question in light of the
limitations that may exisi in using the Attitudes and Behaviors survey. Because of the hlgh
volume of requests we receive of this nature, I request that you discuss these concerns with
your advisor and then provide your responses to me in writing. Based on your responses,
I will then make a decision regarding your request. [f you have any questions or need
additional clarification regarding my concerns, please let me know. Thank you.

Lfe survey

Sincerely,

Dyanne Drake, Ph.D.
Director of Suruey Design and Data Services

2176 Highland Parkway
St. Paul, Minnesota 551 l6

March 16, 1998
Dyanne Drake, Ph.D.
Director of Survey Design and Data Services
Search Institute
Thresher Square West
700 South 3'd Street, Suite 210
Minneapolis, Minnesota 55415
Dear Ms. Drake,

I am writing to thank you for your careful and thoughtful consideration of my request to
utilize a revised version to the instrument Search Instrtute Profiles of Student Lfr,
Anitudes and Behaviors. Additionally, I would also like to respond to the concerns you
outlined in your March 2, 1998 correspondence.

l.

Ipdividual AssessFent. You expressed concern that the tool would be used as arl
assessment which could identifu individuals, as well as be used for something other
than an aggregate data collection. Further, you identified that requests to utilize this
instrument for individual assessment in the past have been denied.
I understand your concern. Although respondents will be asked to complete a survey
on volunteer motivation, individual responses will be analyzed as a group. The first
suruey subjects will complete is regarding volunteer motivation (Winniford, l99l).
Survey results will be analyzed and grouped into three categories: those that are
egoistically motivated, those that are motivated out of social obligation, and those that
are altruistically motivated. Analysis of the Search Institutes instrurnent will be
conducted only on the group of surveys categorized as altruistically motivated. There
will be only one group score achieved. I hope to describe the variables this group of
subjects recall being present in their high school years.

Z.

Use of retrospecti-ve data. You expressed concern regarding validity and reliability if
the Search Institutes instrument was used to gather retrospective data, as the tool was
not designed for this purpose.

Again, I understand your concern, ffid recognize the threats to validity and reliability
when asking for retrospective data from subjects. If it were possible, I would much
prefer to conduct a longitudinal study, tracking one set of subjects from their original
completion of the ProJites of Studentlle survey in 6ft grade, throughouthigh school,
and into their early adulthood. However, this is not feasible due to time and
budgetary constraints, and is beyond the scope of my capabilities in completing my
thesis. I do intend to be extremely thorough in the discussion chapter of my thesis,

Search Institute
March 16. 1998
Page 2

being absolutely sure that I state the obvious threat to internal and external validity
due to the use of retrospective data.

3. Issues of confidentiplitv. Concerns were expressed in your correspondence

regarding
the atronymity of the individual surveys, due to the sensitive questions asked, as well
as the pairing of the two surveys, per subject. You also had various questions around
this issue.

Since my original correspondence with you, I have decided to combine the two
surveys together, so that each subject will receive a single bound survey. This single
suruey will have two clearly identified parts. This will eliminate my need to code the
instruments, or use an identifier.

You inquired about how this might impact the responses given. I believe that binding
the two surveys together will eliminate any concerns the subjects may have about
being identified.

Your question regarding confidentiality can be answered by sharing with you what
was submitted to and approved by the Institutional Review Board at Augsburg
College. Five copies of the surveys will be sent to each of the chapters targeted in
this study (18 chapters in the upper Midwest states of Iowa, Minnesota, North
Dakota, South Dakota and Wisconsin). An accompanying letter will indicate to
which officers the surveys should be distributed. The surveys will be retumed to the
researcher anonymously. Rarv data will be stored in my home office for the duration
of the thesis process; no longer than June 15, 1998. I will be the only individual with
access to the raw data.
Regarding your inquiry into possible existing laws that require reporting of adult
students who were sexually abused as minors, please know that I have investigated
this. Having been a child protection worker for over two years, I am aware that
identiffing information is needed to report suspected abuse. Due to the anonymity of
the research design, it is not anticipated that sufficient information will be available to
make such a report. To ensure compliance with current lawso I have contacted a
Child Protection Supervisor with Hennepin County Child Protection Services. He
confirmed that identifuing information is necessary in order to make a report of
suspected child abuse. If a subject would choose to identiff himlherself, I would
need to make a report to the county of hisftrer current residence. The county officials
there would then make a decision regarding the pursuit of an assessment.

Additionally, I have also consulted with the Minnesota State Board of Social Work
regarding mandated reporting of information on individuals from other states. I have
been informed of my reporting responsibilities, arld advised of ethical and practical
steps I could choose to take regarding this issue.

Search Institute
March 16, 1998
Page 3

4. S_cgdnqthe Profiles of Student Life survev. A request was made by you to have my

cooperation in keeping the scoring information private, to not share it with arlyone, or
print it in my thesis. Further, you identified that the scoring is complicated and that
the Search Institute is unable to assist with this.

I won't release scoring information to anyone, or print this information in my thesis.
For assistance in the analysis and interpretation of results, I will rely on my thesis
advisor.

5.

Use of control group. In your correspondence, you identify a concern regarding a
biased sample and a lack of a control group.

I believe I have used the term 'correlation' rather loosely in my correspondence. My
research will describe altruistically motivated young adults and the variables
(developmental assets) they report as present in their high school years. Since I am
not looking for an actual'correlation'the need for a control group decreases
significantly. Indeed, having a control group for any research strengthens the
findings. However, a control group is not feasible due to time and budgetary
constraints, and is beyond the scope of my capabilities in completing my thesis.
Thank you for your careful and thoughtful consideration of my request to utilize a revised
version of the Search Institutes instrument. I do value the professional, objective insights
that challenge me to do quality, professional research.

It is my hope that the description of altnristically motivated young adults and the
variables (developmental assets) they report as present in their high school years will
provide valuable information to the field of the helping senrices"
I sincerely appreciate your time, and will look forward to hearing from you in the very
near future. Should you decide to grant permission for use of the revised version, your
response in writing will be helpful to facilitate documentation for the Institutional Review
Board.
Sincerely,

Tanya Refshauge, LSW
Home Phone: (612) 690-9640

Search
INSTITUTE

Practical research
benefiting chilfien
andyouth

16 March l gg8

Tanya Fletshauge, LSW
2176 Highland ParkwaY
St. Paul, MN 551 16
Dear TanYa:
request to use an adaptation of
Thank you for your response to the concerns regarding-your
search tnstituie profilis of student Life: Attitudes and Behaviors-

willing to-allow the use of the adapted
Based on the documentation you have provided, we are
a*na Behaviors (submitted to search
version of tearch lnstitute pirites of $iude nt Life: Attitudes
u data collection tool for your masters thesis'
lnstitute on 1z reuruary lgggi

"*

Search lnstitute Profiles of
on each page of your data coilection instrument that uses items from
tollowing citation:
Student Life: Attitudes and Behaviors, you must use the
Attitudes and Behaviors
Items #, #, #, #, and # adapted form Profites of Student Life:
permission.
survey.'Copyright @ lg8g by Search lnstitute. Used with
by the Profiles of
Enclosed is a print out of the SAS code for scoring the 3O-assets measured
previous correspondence,
sfudenf Life: Attitudes and Behaviorssuruey. Rs i-rrave mentioned in
your
data analysis or
with
$earch lnstitute will not be able to offer youiechnical assistance
interpretation.

your results.
We also ask that you provide Search lnstitute with a copy of
your maters thesisl
lf you have any questions, please let me know. Good luck with
Sincerely,

Dyanne Drake, Ph.D.
Director of Survey Design and Data Services

Thresher Square Wesr, ?00 South Third Street, Suite 210, Minneapolis, MN 55415

'

(612) 3?6-8955

'

Fax: (612) 376-1t956

Profiles of Student Life: Attitudes & Behaviors
This survey is about your life during htgh school. While completing this survey, please do
your best to recall what your life was like during your high school years.

"parents," "fathnf," or "mother" ilre used, refer to the adults who were
most responsible for raising you during your high school yeflrs.

When the terms

Please mark onlv pne answer for each and every question. Complete each question by
circling the number that coruesponds to the appropriate response.

Ql.

Which of the following best describes your family during your high school
years?

I
2
3
4

Lived with two Parents
Lived in a one-parent family with your mother
Lived in a one-parent family with your father
Sometimes you lived with your mother and sometimes with your father

When you were in high school, how important were each of the following to
you in your life?
Not Somewhat Not Quite EfiremelY
Imoortalt lmoortant Sure Impot.!.qt-t lmoortant

12345

Q2.

Helping other people.

Q3.

Helping to reduce hunger and poverty in
the world.

I

2

Q4.

Helping to make the world a better place
in which to live.

I

2345

Q5.

Being religious or spiritual.

I

2

1

I

to make sure that all people were
treated fairly.

Q6. Helping
Q7.

Getting to know people who were of a
different race than you.

Q8.

Speaking up for equality (everyone should
have the same rights and opporflrnities).
or money to make life
for other people.

Q9. Giving time

better

4

5

3

4

5

2

3

4

5

2

3

4

5

3

4

5

J

t2345
L

2
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Not

Somewhat Not

Important Imnortant

Ql0.

Doing what you believed was right even
yolrr friends made fun of you.

.

Standing up for what you believed, evsn
when it was unpopular to do so.

QI

1

Ql2.
Q

Telling the truth, even when it wasn't

if

1

Sure

Quite

Extremely

Important ImDortant

2345

12345

easy. |

2

3

123

13. Accepting responsibility for your actions

4

5

4

5

when you made a mistake or got in trouble.

2345

Ql4.

Doing your best even when you had to do
a job you didn't like.

Ql5.

On an averase day in high school, about how much time did you spend doing
homework outside of school?
4 One hour
I None
5 Two hours
2 Half hour or Iess
Three hours or more
hour
6
3 Between half an hour & an

Ql6.

What grades did you earn in high school?
5
Mostly
6
About half A's and half
7
Mostly
I
Ahout half B's and half

I
2
3
4

A's
B's

B's

C's

1

Mostly C's
About half C's and half D's
Mostly D's
Mostly below D's

How often did one of your parents...?
very
Often

Some-

OfteI

t!nles

Seldom

Never

Ql7. Help you with your school work.

1

2345

Ql8.

Talk to you about what you were doing in
high school.

1

2

5

4

5

Qlg.

Ask you about

1

2

5

4

5

I

2

5

4

5

homework.

Q20. Go to meetings or events

at your high

school.

How much do you agree or disagree with the following?
Strongly
Agre.c Asree
Q21

.

In high school you tried as hard as you
could to do your best work.

Not

Dis-

Strongly

Sure

agtee

Disagr-ee

12345
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Strongly
Agrce

Not
Agree SUry

Dis-

Strongly

asree

Di.sggree

r234

Q22. Your teachers really cared about you in

5

high school.

Q23. It bothered you when you didn't do

1

2345

I

2345

I

234

I

2345

something well.

Q24. You got a lot of encouragement at your high
school.

Q25.

Teachers at school pushed you to be the best

5

you could be.

Q26. Your parents pushed you to be the best you
could be.

Q27. In atrr,pical month, howmany days of high school did you miss because you
skipped or "ditched?"

.

5
6
7

I None
2 One day
3 Tr+'o days
4 Three days

Four to five daYs
Six to ten daYs
Eleven or more daYs

How often did you...?
U_sually Sometimes Never

Q28. Feel bored at high school.

I

Q29. Go to classes without bringing paper or something

r23

23

to write with.

Q30. Go to classes without your homework finished.

I

2

3

Q3l.

I

2

3

Go to classes without your books.

When thinking about your life in high school, how much do you agree or
disagree with the following?
Not DisStrongly
Agree Agree Sure ilgree

Q32. On the whole, I liked myself.

I

234

Q33. It was against my values to drink alcohol

1

2

Strongly
Disa8ree

5
3

4

5

while I was ateenager.

Page 3
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Srongly
A.eree

Q34. I liked to do exciting things even if they were I

Not
Agree Sure

Dis-

Strongly

agree

Disagree

2345

dangerous.

Q3s. At times, I thought I was no good at all.

12345

Q36.

I got along well with my parents.

12345

Q37.

All in all, I was glad to be me.

12345

Q38.

I felt I did not have much to be proud of.

1

2

J

n

4

5

Q3e.

If I broke one of my parents' rules, I usually

I

2

J

4

5

I

2

J

4

5

1

2345

got punished.

Q40. My parents gave me help

and support when

I needed it.

Q41. It was against my values to have sex while
I was a teenager.

Q42. In my school there were clear rules about

1234

5

what students could and couldn't do.

1234s

Q43. I cared about the school I went to.
My parents often told me they loved me.

I

2

J

4

5

Q4s. In my family, I felt useful and important.

I

2

J

4

5

Q44.

Q46.

Students in my school cared about me.

I

2

J

4

5

Q47.

In rny family, there were clear rules about
what I could and could not do.

I

2

3

4

5

1

2

J

4

5

I

234

I

2

Q48. In my neighborhood, there were a lot of
people who cared about me.

Q49. At my school, everyone knew that you

5

would get in trouble for using alcohol or
other drugs.
one of my neighbors saw me do something wrong, he or she would tell one of
my parents.

Q50. If

3

4

5
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During high school, how many times did you...?

Never Onc.e Twice
Qs 1.

Qs2.
Qs3.

Be a leader in a group or

34
Times

5 or More
Times

organization. I

2

3

4

5

Steelsomethingfromastore.
Get into trouble with the police.

I

2

3

4

5

I

2

3

4

5

someone.

I

2

3

4

5

|

2

3

4

5

Q54. Hit or beat up

as

Qss. Damage property just for fun (such
breaking windows, scratching a car, putting
paint on walls, etc).

During high school, for an average week, how many hours did you spend...?
Number of Hours Per Week

aIz3-56-10
Q56. Playing on or helping with

sports teams at

ll

or

More

123456

school or in the commut ity.

Q57. In clubs or organizations (other than sports) I

23456

at school (for example, school newspaper,
student govemment, school plays, language,
clubs, hobby clubs, drama club, debate, etc.).

Q58. In clubs or organizations (other than

sports) 1 2

3

4 5

6

outside of school (such as 4-H, Scouts, Boys
and Girls Clubs, YWCA, YMCA, etc.)

Q59.

Reading just for fun (not part of your school

123456

work).
groups, or services at a
church, synagogue, mosque, or other
religious or spiritual place.

Q60. Going to programs,

Q6 t

.

Helping other people without getting paid to
rnake your city a better place for people to
live (such as helping out at a hospital, daycare
center, food shelf, youth program, community
service agency, or doing other things.

r23456
123456

123456

Q62. Helping friends or neighbors.
Page 5
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Number of Hours Per Week

Q63. Practicing or taking

lessons in music, art,
drama, or dance, after school or oil
weekends.

3-5

0

1

Z

I

2345

llor
6-10

More

6

Think about the people who knew you well in high school. How do you think
they would have rated you on each of these?
People who knew rne in high school would have said that this is...
Not
A
SomeLittle what
at all
Like Me Like Me Like Me

Q64. Knew how to say "no" when

someone
wanted you to do things you knew were
wrong or dangerous.

Q65.

Cared about other people's feelings.

Q66. Thought through the possible good and bad

very

Quite
Like Me

Much
Like Me

12345

1

2

345

I

2

345

results of different choices before you made
decisions.

Q67.

Saved your money for something special

12345

rather than spending it all right away.

Q68.

Respected the values and beliefs of people
who were of a different race or culture than

12345

you were.

Q69. Gave up when things got hard for you.

1234s

Q70. Stayed away from people who might have

12345

gotten you in trouble.

Q7l

.

Felt really sad when one of your friends was
unhappy.

Q72. Were good

at making and keeping friends.

I

2

J

4

5

3

4

5

12345

Q73. Knew a lot about people of other races.

12345

Q74. Enjoyed being with people who were of a

1234s

different race than you are.

Q75. Were good

at planning

atread.

I

2
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A
SomeLittle what
Like Me Lik€l4c

Not
at all

I.ike Me

very'
Much
Like Me

Quite
Like Me

1234s

Q76. Took good care of your body (such as,

eating foods that were good for You,
exercised regularly, and ate tluee good
meals a daY).

How many times, if any, did you have alcohol to drink.

..

?

Number of Times

0

I

z 3-5 6-9 10-19 20-39

t 2 3 4 5
5
1234

Q77. Prior to age 18.
Q78. During a tvpical l2 month period in high

4GF

6

78

6

78

school.

Q79. Inatypicalmonthduringtheschoolvearin

| 2 3 4 5 6

7 I

high school.

QSp. In a typical two week neriod in high school, how many times did you hav9 five
U-m.ore drinks in a row? (A "drink" is a glass of wine, a bottle or can of beero a
shot glass of liquor, or a mixed drink.)

I None
2 Once
3 Twice

QB

l.

4
5
6

Three to five times
Six to nine times
Ten or more times

In high school, if you came home from a party and your parents found out that
you had been drinking, how upset would they have been?
4 VerY uPset
I Not at all upset
5 ExtremelY uPset
2 A little upset
3 Somewhat uPset

How many times, if any, did you smoke cigarettes. . . ?

0

I

Number of Times

2 3-5 6-9

Q82. Prior to age 18.

t234

Q83. During a tvpical l2 month period in high

t23

10-19 20-39 40+

s 6

7

I

4 5 6

7

I

school.

Q84. tnatvpicalmonthdurinetheschoolyearin

| 2 3 4 5 6

7 I

high school.
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Q85. In a t,rpical--two Weekperiod in high school, about how many cigarettes would
you smoke?

1 None
2 Less than I cigarette per day
3 One to five cigarettes per day
4 About Y, pack per day

5
6
7

About I pack per day
About l -% pack per day
Two or more packs per day

How many times, if any, did you use marijuana or hashish (hash. hash oil)...?

0 I

12 month period in high

t2

10-19 20:39

4GF

s 6 7I

1234

Q86. Prior to age I8.
Q87. During a tvpical

Number of Times

z 3-s 6-9

3 4 5 6 7I

school.

How many times, if any, did you use cocaine (crack, coke, snow, rock).

..?

Number of Times

0 r

r

0-19

20-3_9 4Gf

t 2 3 4 5 6 7 I

Q88. Prior to age 18.
Q89. During a typical

? 3-s 6-9

12 month period in high

| 2 3 4 5 6 7 I

school.

During a typical 12 month period in high school, how many times did you.

..

?

3-4 5 or More
Never Once Twice Times Times

Q90. Go to a party where other kids your age

12345

were drinking.

2345

Q91. Drive a car after you had been drinking.

1

Q92. Ride in a car whose driver

12345

had been

drinking.
How many times, if any, have you sniffed glue, breathed the contents of aerosol
spray cans or inhaled other fumes in order to get high. . . ?
Number of Times

Q93. Prior to age 18.
Q94. During a typical

12 month period in high

a L z 3-5

6-9 10-19 20-39 40{-

1234

5 6 7I

t 2 3 4 5 6 7 I

school.
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Q95. During your high school years, in an average week, how many times did all of
the people in your family who live with you eat dinner together?

5
6
7
I

1 None
2 Once a week
3 Twice a week
4 Three times a week

Four times a week
Five times a week
Six times a week
Seven times a week

Q96. Dwing a typical month in high school, how often did you feel sad or depressed?
4 Once in a while
1 All of the time

2
3

Most of the time
Some of the time

5

Not at all

Q97. Prior to age 18, had you ever tried to kill yoprself?

3
4

1 No
2 Yes, once

Yes, twice
Yes, more than two times

Q98. Prior to age I8, had you ever had sexual intercourse?

1 No, SKIP TO QUESTION 100 4
5
2 Once
3 Twice

a

Three times
Four or more times

Q99. When you had sex, how often did you and/or your partner

use a birth control

method such as birth control pills, a condom (rubber), foam, diaphragm, or

IUD?

4
5

I Never
2 Seldom
4 Sometimes

During a typical

youuse"'?

12 -month

Often
AIwaYs

period in high school, how many times, if any, did

0 L
Q100. Chewing tobacco or snuff.
Q 101

.

Heroin (smack, horse, skag) or other
narcotics like opium or morphine.

PCP or Angel

Q104.

LSD("acid")

3 4

I 2 3 4
I 2 3 4

Dust.

Q103.

Q105. Amphetamineswithoutaprescriptionfrom

zo-3s4*r.

| 234 s 6 7 I
12 3 4 s 6 7 I
l2

Q102. Alawan.

}-l*oi-"rtt',T}

I 2 3 4

5

678

5

678

5

678

5

678

a doctor (uppers, ups, speed, bennies, dexies).
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When thinking about your life in high school, how much do you agree or
disagree with the following?
Strongly
Agree

QI06.

Sometimes you felt like your life had no

Agree

Not

Dis-

Sure

agree

Strongly
Disagree

1234s

purpose.

Q107. Adults in your town or city

made you feel

t2345

important.
Q I 08.

Adults in your town or city listened to what
you had to say.

12345

Q109. You were given lots of

chances to help make |
your town or city a better place in which to live.

2

Ql 10. Adults in your town or city didn't care about I

2345

3

4

5

people your age.

12345

Ql I l. In your town or city, you felt like you
mattered to people.

Ql12. When things didn't go well for you, you

12345

were good at finding a way to make things
better.

Ql13.

When you thought about being an adult, you
were sure that you would have a good life.

12345

During atypjcq.l-L2 monthperiod in high school, how many times did you ...?

Never Once Twice
QI

14.

Q1I

Take part in a fight where a group of your
friends fought another group.

5. Hurt someone badly enough to need

I

2345

1

234

34

5 or More

Times

Times

5

bandages or a doctor.

Ql 16. Use a knife, gun or other weapon to get

12345

something from a person.

Ql17. If you had an important concern while in high school

about drugs, alcohol, sex,
or some other serious issue, would you have talked to your parent(s) about it?
I Yes
4 Probably no
2 Probably
5 No
3 I'm not srue
Page l0
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el l B.

Dgring high school, how much of the time did your parents ask you where you
were going or with whom you would be?
4 Most of the time
I Never
5 All of the time
2 Seldom
3 Some of the time

Among the people you considered to be your closest frieqds in high school, how
many would you say...?
Number of Your Closest Friends

A

Few Some Most

None
Ql le. Drank alcohol once a week or more.
Q120. Had used drugs such as marijuana or

QI21. Did well in

All

1

2

J

4

5

cocaine. I

2

3

4

5

I

2

J

4

5

I

2

J

4

5

school.

Qr22. Got into trouble at school.

During high school, how often did you feel afraid of...
Once

Ina
While

I,,Jever

Q123. Walking around your

times

Often

Alryays

neighborhood?

I

2345

school?

I

2

3

4

5

home?

I

2

3

4

5

Q124. Getting hurt by someone
Q125. Getting hurt by

Some-

at your

someone in your

Q126. On the average, during your high school years, how many eyenings per week
did you go out to activities at school, youth BrouP, congregation, or other
organization?
5 Four
I Zerc
6 Five
2 One
7 Six
3 Two

I

4 Three

Seven

average, during yourhigh school years, how many evenings per week
did you go out just to be with your friends without anything special?

QI27. Onthe

I
2
3
4

5
6
7
I

Zero
One
Two
Three
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Ql28"

Imagine that someone in your high school hit you or pushed you for no reason.
What would you have done back in high school? Mark one answer.
I I would have hit or pushed them right back.
2 I would have tried to hurt them worse than they hurt me.
3 I would have tried to talk to this person and work out our differences.
4 I would have talked to a teacher or other adult.
5 I would have just ignored it and done nothing.

How much do you agree or disagree with the following?
Strongly
Agree

Agree

Not

Dis-

Strongly

Sure

agree

Disas,ree

I

2345

I

2

)

4

5

I

2

J

4

5

Q132. If you broke

I

2

J

4

5

Q133. Your parents spent a lot of time helping

1

2345

I

2345

Q129.

Students helped decide what went on in

your high school.

Ql30.
Q 13

1

.

You didn't care how you did in high

school.

You had lots of good conversations with
your parents in high school.
a rule at school, you were sure
to get in trouble.

other people.

QI34.

You felt you had liule control over the
things that would happen in your life.

During a Erpical 12 month period in high school, how many times did you
34
Never Oncg Twice Times

Q135. Carry a knife or gun to protect yourself.

1

2345

Q136. Threaten to physically hurt someone.

I

2

J

Q137. Gamble (for example, bought lottery tickets

I

2

J

a

...?

5 or More
Times

45
4

5

or tabs, bet money on sports teams or card
gtlmes, etc.)

following questions ask about the adults in your life during your high school yews.
lVhen answering these questions, do !-ot count your parent(s) or relatives.

The
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In high school, how many adults had you known for tSLo or more,vears who...?

0

I

Number of Adults

2

3or4

SorMore

whenever I

2

3

4

5

with. I

2

3

4

5

I

2

3

4

5

Ql41. Did things that were wrong or dangerous.

I

2

3

4

5

Q142. Talked with you at least once a month.

I

2

3

4

5

Q138. Gave you lots of encouragement
they saw you.

Q13e. You looked forward to spending time
Q140. Spent a lot of time helping other

people.

On an average school day in high school, how many hours did you spend.-.?
Less

than

4 or More
Hours

None I Hour I Hortr 2 Hours 3 Hours

Ql43. Watching TV or videos.

1234

56

Q144. At home with no adult there with you.

1234

5

6

Q145. Prior to age 18, had you ever been physically harmed by someone in your
family or someone living with you (that is, where someone caused you to have a
scar, black and blue marks, welts, bleeding, or a broken bone)?

4
5

1 Never
2 Once
3 Two to three times

Four to ten times
More than ten times

Q146. How many times during your high school years were you the victim of physical
violence where someone caused you physical pain or injury?
4 Three times
1 Never
5 Four or more times
2 Once
3 Twice

Q147. Where did your farnily live when you were in high school?

I
2
3
4
5
6
7
I

On a farm.
In the country, not a farm.
On an American Indian reseruation
In a srnall town (under 2,500 in population)
In a town of 2,500 to 9,999
In a small city (10,000 to 49,999)
In a medium city (50,000 to 250,000)
In a large city (over 250,000)
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Q148. How many years did you live in the same location
I All your life

2
3
4
5
6

Q

as you indicated above?

Ten or more years, but you've lived in at least one other place
Five to nine years
Three to four years
One to two years
Less than a year

years, how often did you binge eat (eat a lot of food in
a short period of time) and then make yourself throw up or use laxatives to get

149. During your high school

rid of the food you had eaten?

3
4

1 Never
2 Once in a while

Ql50.

Sometimes
Often

During yourhigh school years, did you ever go several months where you cut
down on how much you ate and lost so much weight or became so thin that
other people became worried about you?
1 Yes

2No

Ql51.

What is the highest level of schooling your father (or step-father or male foster
p

arent/guardi an) comp I eted?

I
2
3
4
5
6
7

QI52.

Completed grade school or less
Some high school
Completed high school
Some college
Completed college
Graduate or professional school after college
Don't know, or does not apply

What is the highest level of schooling your mother (or step-mother orfemale
fo ster parent/guardian) completed?
I Completed grade school or less
2 Some high school
3 Completed high school
4 Some college
5 Completed college
6 Graduate or professional school after college
7 Don't know, or does not apply
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